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Podcasts as a revision tool
Students in years 10 and 11 who will be sitting their external Geography exams in
the summer have been encouraged to use podcasts as an additional method of
revision. This is in response to feedback from students who stated that they
struggled with remembering detailed and complicated processes, especially with the
physical units such as rivers.
These podcasts cover a range of geographical features and processes studied within
the physical units. They were placed on the S drive where students could easily
access them. Students were informed of these podcasts which would aid their
revision. We then discussed how such techniques would be beneficial in helping
them to focus and understand difficult concepts.
The response from students with regards to actually using the podcasts was mixed
with some saying they found them useful, especially as they could hear someone
else repeat the information back to them. It was this ability to hear the same
information repeated again and again that helped students remember detailed and
complicated processes. However other students said they did not learn like this and
therefore did not pursue this method of revision. The difficulty with monitoring the
use of podcasts is that it is difficult to assess who has actually accessed them and the
fact that not all students have an mp3 player.
The impact of using podcasts seems to have generally been beneficial in helping
students remember and understand difficult processes and concepts. Students that
have used the podcasts on several occasions are able to repeat and explain
processes in the correct sequence of events. However it is difficult to conclusively
state that this is a direct consequence of using podcasts as opposed to simply
revising the content. Assessment results indicate that students with FFT grade D or
lower showed the greatest improvement in answering process based questions, with
some able to access over half the available marks.
As a follow up to this, I will be focusing the use of podcasts with one particular class
to be able to evaluate its use more effectively. I am currently revisiting coastal
geography with my year 12 group in preparation for their summer exams. As part of
this revision, students seem to particularly struggle with the more factual based
coastal processes section. In trying to tackle this problem I am considering assigning
different coastal processes to each student for which they need to make a 30 second
podcast. These will then be collected and put in a central area from which students
will have a bank of podcasts to choose as a means of revision. The thought behind
this is that the use of podcasts may be more appealing if they know that the
podcasts were created by each other. In addition, the process of creating the
podcasts may in itself be a worthwhile revision method for the students.
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Revision strategies with year 10
In preparation for the year 10 exam I spent a lesson trying different revision
strategies in order to cover all the topics needed for the exams. Below are examples
of two of the methods used.
Multi‐flow Map
One of the topics that year 10 were going
to be examined on was the Black Death.
In order for them to have the notes
required to revise for the exams they
were required to complete a cause and
effect multi‐flow map. They were given
cards with the causes and the effects of
the Black Death. They had to work in pairs
to organise the cards into the correct
sections and copy the information onto
their own copies of the flow map.
After the pupils completed the flow map I went through the correct order with the
whole class. Once all the pupils had a completed the map they were given a past
exam question to answer. They were only allowed to have their copy of the flow
map to refer to. The pupils’ then peer marked their answers by using a mark scheme
given. The results were far better compared to the assessment they had sat on the
topic earlier in the year.
Q Matrix and Double Bubble Map
For paper one pupils needed to know about
important people in the history of medicine. In
order to remember the key facts I asked pupils
to use the Q Matrix to create a series of
questions on the people they needed to know
for the exam.
Once they had done this individually we
collated a class list of questions that the pupils
felt they needed to know for the exam. They
then used the information they had in their
exercise books and textbooks to come with
answers to all the questions in groups of three.
After this short exercise I asked them to focus
on two of the people we were looking at and
gave them an exam question based on
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Developing Oral Feedback in Physical Education
Oral feedback is the most regular and interactive form of feedback and serves great purpose
for developing pupils’ learning. Like other subject areas, in PE we ask pupils to provide
feedback to their peers. This could be based on performance, skill, technique, tactical
awareness, their ability to target space the list is endless. Yet far too often their response
will be extremely limited and will not use the language or vocabulary of which they are
capable; ‘it was good’ being a prime example; ‘what was good?’ I found myself constantly
provoking. Therefore providing opportunities for oral feedback to take place is an integral
part of teachers planning, structuring and modelling the feedback in relation to the learning
outcomes.
There are a range of strategies for giving effective oral feedback that can be both formal and
informal dependent on how you wish to disseminate the information. The diagram below is
something I have used in my teaching practice to encourage pupils to give positive specific
feedback to their peers (usually aiming for their feedback comments to fall in the top right
hand box.) The example comments in the boxes should enable pupils to realise what
valuable feedback is and therefore how it can impact learning and progression. Similarly
they should also be able to see the negative impact poor feedback can have on others
learning, development and moral. The key component that must also fit into this is ensuring
that pupils are aware of what the success criteria is of what they are observing. Feedback
given should therefore be constructive and informative in order to help pupils take the next
steps in their learning.
The feedback can be both direct (targeted towards individuals or groups) and indirect
(others listen and reflect on what has been said) At times it will be spontaneous and at other
times it should be planned. It is vital to initially recognise pupils’ efforts and achievements
then offer specific details of ways forward in relation to the shared learning objectives and
success criteria.
When using this in my lessons pupils have given valuable feedback in extended sentences
using the success criteria that is either displayed on the board or resources provided. In a
gymnastics lesson when pupils were producing short sequences/routines all individuals were
aware that they would be performing their movement to the rest of the group at the end of
the lesson. They were given a criteria sheet displaying all the skills that must be included in
their routines. Alongside these skills pupils could write the success criteria for each skill,
requiring them to draw upon prior learning from previous lessons and allowing them to use
the skills as a check list. Pupils were given specific individuals/pairs/groups to observe and
give peer feedback based on the criteria given. I encouraged pupils to always start with a
positive comment and to elaborate using because, ‘your handstand was good because you
showed tension and extension in your body and pointed your toes.’ Then identify an area of
improvement and make suggestions of how they could develop their routine or a specific
skill, ‘you could improve your forwards roll by not using your hands to stand up’; ‘you both
performed your cartwheels really well, perhaps you could perform them in canon?’ I display
copies of the diagram to remind them that they are aiming to give positive specific feedback
(top right hand box) Pupils have now got used to using this procedure when giving feedback
in all activities.
By using the diagram as inspiration pupils should be provided with detailed and valuable
feedback. You as a teacher should also be able to assess understanding by the language and
clarity that is used during the process.
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MAKING IT APPEAR
When I first started using interactive whiteboard software I was amazed by how flexible my lessons could now
become, whereas my PowerPoint lessons had a very linear structure. However, I did miss one thing from
PowerPoint, the ability to make things appear. Below are some ideas I’ve picked up to make information
appear on flipchart pages using the Promethean ActivInspire software.

BEGINNER
USE THE REVEALER TOOL.
The Revealer tool can be used to reveal information that
is already on the flipchart page. The Revealer tool acts
like a black roller blind which covers the entire flipchart
page. It can be dragged vertically or horizontally from
either side of the page. To get the Revealer tool click on
the Main Menu icon, select Tools, and then choose the
Revealer tool. If you’re a fan of keyboard shortcuts you
can press CTRL+R. I have the Revealer tool icon as part
of my customized toolkit. I find its best use is in
revealing the answer to a question that is at the top of
the page. It is also really useful to help SEN pupils if they
have to read from the board.

HIDE AT THE SIDE
Promethean software allows you to place items
outside of the actual flipchart page. Put anything you
want to reveal at the side of the page so a little bit is
still visible on the page itself. To reveal things, just
select them and drag them onto the flipchart page.

INTERMEDIATE
LAYERS
One of the ways in which Promethean software is similar to
PowerPoint is that the order you place the objects on the page is
important. Newer items appear above older items on the page. You
can make items appear by placing something on top of the item you
want to reveal. To reveal things just move the covering item on to the
flipchart bin.
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Use of games for revision
Rationale: As exam season is approaching for many classes to try and break up the
monotony of revision, games have been added into lessons as a useful and fun revision tool.
Strategy: A number of different games have been used across many classes. In this report I
will focus on those used in lessons with a low ability year 11 group whose FFTD grades range
from E‐G. I have found that adding a competitive element is a strong incentive to achieve,
especially for the boys, and removes the embarrassment for the student of showing off their
knowledge!
Recently, I have started revising the topic of rivers with Year 11, this topic is full of
complicated processes and key terms that must be understood. Revision sessions typically
have 3 parts: Some concrete learning often involving use of flipchart paper (which will then
be stuck around bedroom walls), a game and then some past exam questions. The two
games that I will focus on are Blockbusters and Catchphrase. These two lend themselves
towards key word/term revision.
How is it done: A grid (figure 1) is set up and the group is
split into two teams. The aim of Blockbusters is to be the
first team to get to the other side of the board. I usually
have prizes that are ‘on‐show’ on my desk, most recently
these have been Easter Eggs, a big incentive! Teams take
it in turns to choose a letter and try to guess what the key
word is from the definition given.
Catchphrase is a much simpler game to play, and works
very well with low ability as it is visual. The game is based
around the Roy Walker saying ‘Say what you see’, so I set
up a powerpoint presentation with images on that link to
a key word. Figure 2 shows one of these (answer:
watershed). The teams take it in turns to guess what is
shown by

Figure 1: Blockbusters grid

the images on the board. If they get it wrong,
it passes over to the other side. This can be
taken further by hiding the image below a
series of squares that can then be revealed
one by one – just as it is done on the
gameshow.
Impact: As I am completing the same revision
at this present time with years 10 & 11, I have
been able to assess impact as Y10 have
focussed more upon content and using other
Figure 2: Catchphrase
revision strategies to start off with. I have found
that the recall of year 11, with regards to key terms and processes is much better than that
of higher ability year 10s. I will now start to integrate games into revision sessions in year 10
to see if this helps with their knowledge recall.
Mr Skilton.
N.B. Should anyone wish to have any templates for any of these games can find them at:
S:\Teacher\Innovation Unit\Games.

1

edgewares

Issue 2

De Bono’s Six Thinking Hats
By S K Tamber

Introduction:
Six Thinking Hats’ is a powerful technique that helps you look at important decisions from a
number of different perspectives. It helps you make better decisions by forcing you to
move outside your habitual ways of thinking. As such, it helps you understand the full
complexity of the decision, and spot issues and opportunities to which you might otherwise
be blind.
Many successful people think from a very rational, positive viewpoint. This is part of the
reason that they are successful. Often, though, they may fail to look at a problem from an
emotional, intuitive, creative or negative viewpoint. This can mean that they underestimate
resistance to plans, fail to make creative leaps and do not make essential contingency plans.
Similarly, pessimists may be excessively defensive, and more emotional people may fail to
look at decisions calmly and rationally.
If you look at a problem with the ‘Six Thinking Hats’ technique, then you will solve it using all
approaches. Your decisions and plans will mix ambition, skill in execution, sensitivity,
creativity and good contingency planning.
Each coloured hat represents a certain mode of thinking. The idea is that all pupils wear the
same coloured hat and pool each others thoughts from that line of thinking only‐ parallel
thinking.
Six Thinking Hats is a good technique for looking at the effects of a decision from a number
of different points of view.
It allows necessary emotion and scepticism to be brought into what would otherwise be
purely rational decisions. It opens up the opportunity for creativity within Decision Making.
The technique also helps, for example, persistently pessimistic people to be positive and
creative. Essentially it allows one to ‘think outside the box’ whilst pulling on the resources of
others thinking.
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Circle Maps:

Thinking Maps in Art.

The Art department have utilised the concepts of the thinking maps into visual thinking. An
element most Art students struggle with is recording their own ideas in relation to analysing
the artwork of other Artists. Therefore we have incorporated the thinking maps into our
curriculum by directly using imagery as a means to record information rather than
completely through words. However, the words in the circle map exercise are targeted
through specialist Art and Design vocabulary helping the students to identify the relevance
of the thinking maps in Art rather than purely a writing exercise they distinguish with in
other subjects. This allows the pupils even with low literacy skills to achieve successfully as
the assessment criteria asks them to record their ideas in written and other forms, which we
feel the circle map demonstrates through the use of key words (specialist vocabulary) and
imagery.

Instruction Slides of Task:
Slide 1:
Visual Analysis of “Tree of Life 1909” By Gustav Klimt.

Starter Task: Look carefully at the image and match the key words you
think describe the visual qualities of the artwork. If you can think of any
extra words of your own then add them too.

Key Words:

Simplified
Pattern
Colour
Bold
BrightDull
Photographic
Realistic
Detail
Abstract
Complicated
Expressive

Slide 2:
Discussion:
Visual analysis of artwork to be discussed as a whole group for ideas to be reasoned
and justified.

•Are there any words this group have chosen that you disagree with? Explain.
• Are there any words the group have not chosen that you wish to add? Explain.
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