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Issue 8

Making Marking Meaningful
B Y

TOP TIPS


Try to keep
your targets
short and sweet,
but ensuring
there is enough
information for
pupils to be able
to act on them.



Also try giving
some examples
of HOW pupils
could go about
altering their
work depending
on their target.



A M Y

R O W S E L L

How can we make our marking mean something for
the pupils and allow them to really learn something?
graph. I didn’t correct any
Marking can often take the form of the work at all, I underlined the area that needed
of a lot of correcting of work,
correcting and numbered it
but without a lot of detailed
explanation as to why the errors appropriately.
are there in the first place, par- The following lesson I disticularly when you are correcting played the ‘menu’ on the
languages. In an effort to make board and asked pupils to
feedback more personalised and
to encourage independent learning, both of which are my targets
within my teaching, I wanted to
find a way to allow pupils to
engage with feedback and actively take part in moving themselves forward.
Rationale

To stretch the
more able, ask
them to teach a
particular point
to the class.

The Target Menu
During one of my lessons, after
marking a piece of writing, I
decided to come up with a
numbered menu of targets. I
wrote in pupils’ books the
numbers of the targets they
needs to focus on per para-

write down their own targets for improvement depending on what was written in their books. The targets were also colour coded, so that red targets were
things that they should always be getting correct,

amber ones were things
that needed to be correct
but were difficult and
green ones are the best
ones for pupils who need
to push themselves further
into the next grade.
Corrections
The next stage was for
pupils to rewrite their
work in purple pen with
the corrections. I found
that some pupils found this
quite a challenge so I asked
them to find a ‘pro’ in the
area they were struggling
in. This allowed for peer
teaching and allowed me
to circulate and check the
understanding as well as
stretching the more able
pupils within the group.

What are the benefits?


The amount of time that
teachers must spend
marking is reduced.





Pupils are completely

responsible for their own
feedback and putting it
into practice, allowing me
to identify areas that may
need to be revisited in the
future.

It allowed pupils to be
active in correcting their
work..
Pupils said they felt they
had learnt more by having
to find out how to correct their work, instead of
it being corrected by me,
as they had to completely
understand it.
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RESOURCES REQUIRED:
-FLIPCHART PAPER
-BLUTAC
-PENS

Creating a classroom marketplace:
A cooperative learning tool.
B Y

TOP TIPS


M A R C H

able pupils to take
the role of ‘market
trader’ to provide

does it work?

Also try giving ‘easily

ed.
Provide pupils with
an ‘active listening’
handout to fill out as
they feedback to
each other in Stage
4. This could include
prompt questions or
a table for them to
fill in.


2 0 T H

What is a classroom marketplace and how

distracted’ pupils the
role of ‘market
trader’ to keep them
focused and motivat-



G A R D E N E R

Select G&T or more

stretch and challenge.


E M M A

A classroom marketplace is a
useful tool for any teacher looking
for a different and more engaging
way of delivering new subject content to a class. Leading educational consultants, Griffith and Burns
(2012, p.158), suggest that it is
helpful to think of the marketplace
as having 5 distinct stages. These
should be shared with the students
and are as follows:

Stage 2: Research

Stage 3: Peer-Teaching

Each group (max 4) students
researches their content and is
given an appropriate length of
time to prepare a resource

When the time is up, one
member of each group
(carefully chosen by the teacher), stands up next to their
resource and becomes the
‘market trader’. Ultimately,
they should teach their content to other students using
their resource. The other
members of the group should
be split amongst the remaining
market traders and should be
encouraged to make notes
about the new content being
delivered.

Stage 1: Setting up
Share the sequence and timing
of each stage on the board so
that the class are clear about
what they need to do and how
long they have. Griffith and
Burns (2012) also point out that
it is essential to outline the
content/nature of the test at the
end of the activity, so that pupils
are aware of key areas in which
they need to focus their research.

2 0 1 5

(using flipchart paper) to teach
it to the rest of the class. Pupils
might include images, diagrams
and/or words but should be
encouraged not to over-rely on
words, otherwise they run the
risk of simply reading from their
resource during Stage 3.

Stage 4: Feedback
Each group reforms and members feedback what they have
learned from the other market
traders to each other.
Stage 5: Give the groups a
test/quiz to check their understanding—competition between the groups should be
encouraged!

What are the benefits?
In my lessons, I found that pupils
really enjoyed this new way of
researching and learning new
content. I was particularly
pleased to see that pupils who
are often easily distracted, really
stepped up to taking on the role
of market-trader, doing a brilliant job of teaching their content to their peers.
The competitive nature of the
quiz at the end, I found kept
pupils focused during stage 4

(feedback) where groups were
eager to share as much information as possible in preparation for the impending test at
the end.

my A-Level classes, all the way
down to my low ability year 7
group and found it easily adaptable to suit their varying learning
needs.

I also liked the fact that all pupils
in the group were responsible
for ensuring that their group
gained the necessary information from the notes they
made during their marketplace
visits.

As a final point, the classroom
marketplace, I felt, was an excellent way of encouraging pupils
to take responsibility for their
own learning, allowing me to
take the role of facilitator, circulating and interjecting as needed,

I have used this strategy with

edgewares

Professor Hattie’s work is internationally acclaimed. His
influential 2008 book Visible Learning: A synthesis of over 800
Meta-Analyses Relating to Achievement synthesized the results
of more than 15 years’ research involving millions of students
and represented the biggest ever collection of evidence-based
research into what actually works in schools to improve
learning. The study found that positive teacher-student
interaction is by far the most important factor in effective
teaching. His recent book, Visible Learning for Teachers
released in 2012, takes the next step in explaining how to apply
the principles from Visible Learning to any classroom anywhere
in the world.

In Summary, the main ideas are:
•

Know your impact! Expert teachers are not
wedded to specific teaching strategies – they
focus on evaluating the effects they have on
students and adjust teaching methods
accordingly.

•

When teaching and learning are visible =
when it is clear what teachers are teaching
and what students are learning, student
achievement increases.

•

“Visible learning” told the story of the factors
that have the greatest impact on learning.

Expert teachers (Hattie identified 5 major dimensions of excellent or ‘expert’ teachers:
1.
2.
3.
4.
5.

Expert teachers identify the most important ways to represent the subject they teach.
Expert teachers create an optimal classroom climate for learning.
Expert teachers monitor learning and provide feedback.
Expert teachers believe all students can reach the success criteria.
Expert teachers influence a wide range of student outcomes not solely limited to test scores.
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In my lessons

I wanted to develop the use of feedback in a way that it could be accessed easily by the
students and used productively and creatively at the same time. I took the feedback ‘factor’
and the idea of ‘pupils seeing themselves as their own teachers’ from Hattie’s findings.
I develop the use of ‘exit tickets’ albeit many of which became a starting point to the lesson
and/ or AfL tools to show visible progress. I wanted to make them attractive to engage the
learners and motivate them to want to ‘use’ them – social media was the obvious choice!
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How are they used?

I created a variety of ‘tickets’ for a number of uses but all with the purpose of gaining
feedback; whether it be self, peer or from the teacher - the majority were used for selfreflection and peer feedback thus allowing for the students to be ‘their own teachers’.
Many of the tickets start with a self- identified challenge or target followed by the actions
they would take in order to improve (where necessary/ relevant, I would set the targets)..
Peer assessment then took place through observation of performance or scrutiny of work
(using the assessment criteria) and feedback was given/ written on to the ‘ticket’.
The pupils then use the feedback to develop/ improve their work citing how they have done
so at the bottom of the ‘ticket’.

Why are they effective?

• The pupils maintain their focus on using feedback to improve.
• Pupils develop a climate for trust after using them frequently in lessons.
A supportive classroom environment is built.
• Student-teacher relationships develop.
• As the teacher, you can easily monitor progress of a class of pupils &
regularly gather information – allows time for AfL/ AoL.
• The success criteria can be achieved by all; different aspects of the
assessment criteria and at different rates = differentiation.
• The feedback given will develop into pupils ‘teaching’ and coaching their
peers into more appropriate responses.
• DR ICE becomes an integral part of this cooperative learning.
• Learning becomes ‘visible’.
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WOOD GREEN ACADEMY

D I F F E R E N T I AT I O N
G R A D AT I O N

B Y

NAHEED AHMED

WHAT IS DIFFERENTIATION BY
GRADATION?
As teachers we all know that
one size does not fit all. Differentiation is teaching with the
child in mind, rather than
adopting a standardized approach to teaching and learning that presumes all students
of a given age are at the exact
same place academically. It
gives students a variety of
means by which to access the
curriculum as well as engaging
them to interact and participate in the classroom in a
more productive way.
Differentiation in the classroom can be in many forms,

and one approach includes
differentiation by gradation. It
is where the teacher designs a
variety of activities around the
same key concept. The students then work through activities that become progressively
more difficult. They complete
the activities at their own rate
and own speed. While there is
some choice involved for students, the teacher may direct
specific students to choose
more complex assignments.
Whenever I create resources
for differentiation by gradation,
the activities are based

Fig 1. Anderson’s revised taxonomy

around Anderson’s revised
taxonomy (see figure 1). Each
activity encompasses the different steps of the taxonomy,
so that they range from short
tasks comprising of recall
questions, to longer activities
that require higher order thinking skills.

EMPLOYING DIFFERENTIATION BY GRADATION
THE BASIC
PRINCIPLE

The pupils are given
the same
information and
activities. The
activities become
progressively more
difficult. The pupils
work through the
activities at different
rates and therefore
only the more able
do the more difficult
tasks.

In a recent KS5 FLIPPED lesson on genetics, the students
had taught themselves part of
the specification through various means including resources available on the VLE,
presentations and simulations
accessed via the internet and
textbooks provided by the
school. My task was to prepare
activities that assessed their
knowledge & understanding,
as well as challenging students at all levels.
What I created was a set of six
different challenges that related to Anderson’s revised taxonomy. Activities that involved
lower order thinking skills were
shorter, lasting 2-5 minutes,

whereas tasks with higher
order thinking skills would
have taken 5-10 minutes.
Each task was printed on different coloured paper and
included the heading from the
taxonomy. Students were then
aware of what part of the
learning ladder they were on.
They had 25 minutes in total
to complete as many challenges as they could manage.
As genetics is a very complex
topic, only a handful of students would have been able to
attempt the more challenging
activities, but I also didn't want
them to be disheartened by
any tasks that they might find
too difficult. Hence I encour-

aged all pupils to commence
at an activity that was one
step lower than they thought
they were at. This would help
build confidence and they
would slowly work their way
through the activities.
Considering this was a FLIP
lesson, I had the opportunity
to work with individual students and identify their areas
of weakness, therefore providing support to those who were
struggling. I could also identify
those pupils who had grasped
an understanding of the topic
and were ready to advance to
the next level.
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Commerce in the classroom?
Using a Marketplace activity to aid revision.
Applications

 English: different
chapters;
scenes; characters; writing
styles.


Technology: assessing different
materials; comparing different
designs.

 ICT: different
software programmes and
applications.
 PE: demonstrating different
warm-ups; different muscle
groups.
 Geography: different climates;
different cities.
 Art: different artists; different
painting techniques.
 Drama: different
interpretations
from the same
stimulus.

Rather than do a standard revision session,
where either I go through
questions or students
read through a revision
guide, I decided to model
what we, as teachers, do
during our CPD — create
a Marketplace.
The lesson is conducted
through a series of strictly timed stages. The
number of stages and
the timing of each, will
vary according to the
topic, the complexity of
the material and the
readiness of the students.

The Lesson.
Students work in groups
of three and are given
one piece of flipchart
paper and three different
coloured thick pens (one
per student, to make sure
that all take part in the
activity). I informed the
class that there will be a
short test at the end of
the lesson to assess the
progress of learning.
Stage 1 (2 minute)
I shared with the class
the learning objectives
and the test that they will
do later. They were only
allowed to read through
the test. They were not
allowed to take notes.
Stage 2 (15 minutes)
Each of the groups was
given a topic which related to some of the questions on the test (for a

large class with eight or
more groups, give two
groups the same topics
and place them at opposite sides of the room).
Each group was instructed to use the resource
material to create a poster, which must be designed for visitors to view
and understand later in
the lesson. The class
were told that they could
draw pictures, use numbers, but could only use
a maximum of ten words
in their poster.
Towards the end of the
stage, I issued each
group with a minimum
requirement, in the form
of one question which
must be answered on
their poster, so that visitors get access to the
right information for the
test.
Stage 3 (10 minutes)
One member of each
group was selected to
stay at their stall
(stallholder), while the
other two were told to go
out into the marketplace
to gather information
(customers). I left it to
each of the groups to
decide if the two customers visited the same marketplace together or separated and visited two
different stalls. At this
point I stressed that they
needed to visit each of
the market stalls in the
allocated time and collect
information, so that they
can return to their groups
and teach their members
effectively later in the
lesson.

The member that remained at their stall had
to call out what their topic
was to entice customers
to visit their stall.
The stallholder was allowed to explain their
poster to customers and
to answer only questions
asked by customers.
This stage was noisy, but
everyone was eager to
visit a stall or tout for
customers to visit theirs.
Stage 4 (10 minutes)
Everyone returned to
their original group. The
customers now had to
teach the stallholder what
they had found out in
preparation for the test.
This was a good opportunity for each member of
the group to consolidate
their understanding.
Stage 5 (10 minutes)
All notes and posters
were now put away and
the test was conducted in
silence by all students.
Stage 6 (5 minutes)
Students were now allowed 5 minutes as a
group to put their heads
together and complete or
adapt their answers, but
this has to be done in a
different coloured pen.
Final stage (7 minutes)
Students marked their
test as I go through the
answers and method to
each question.

Quality of learning
All students were engaged and participated on the task, especially stage 3, where there was a buzz was in the room.
It builds the skills of independent learning, including time management; working with and through others; handling a
range of resources; asking questions; verbal and visual presentation techniques.
One last thing, have a whistle or buzzer at hand as it is going to get noisy.

By Nick Cherrington
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By Sarah Palmer

Success Criteria & Peer Assessment
“Peer assessment helps develop self-assessment, which promotes independent learning, helping children to take increasing responsibility for
their own progress “

Using success criteria to
support peer assessment

March 2015

Encouraging students to gain more independence in the classroom was my main
aim. I trialed success criteria in many different lessons and across a range of key
stages. Using success criteria in my food lessons enabled the Year 7 students to
remain focused. We planned the criteria together so each student had an input and
therefore a greater understanding of their end goal. Following the criteria set, students were then put into pairs and asked to peer assess each others final practical
product. The criteria was kept simple and easy to follow, especially as this was
the first time that I had expected them to do it. (Is all the fruit chopped in similar
sizes? Does the product have a range of different colours? Have they included a
range of different fruits?) Students were encouraged to make any extra
comments if they wished about the product or about how the person
may have worked, but at the same time remain positive. This ensured
self-esteem was not shattered and so students would be confident
when asked to complete a similar task again.
In a similar way I also used success criteria to support peer assessment
in Health & Social Care, this was on a different level to my Year 7
lessons, an identical concept but the information was more detailed.
We continued to work as a class to identify some ideas for the criteria,
and included basic points such as spelling & grammar. I needed them to also focus
on the points that they had been asked to write about for their controlled assessment, I broke these down into small chunks so that the students had a better understanding of how to identify this information in a piece of work written by one of
their peers. An example of this included ‘Two parts to each sentence, firstly what the
need is and secondly how the Physiotherapist meets it..’ I found that this group in particular work better if they are paired with people that they know, it gives them
more confidence and they complete the task to a much higher standard. Pairing
them with people who they didn't feel comfortable with meant that the results were
not as effective.

Benefits


Helps with the marking workload, small errors are generally corrected especially with upper school



Students can improve written work at least once before teacher will see it



Increase student responsibility and autonomy



Lift the role and status of the student from passive learner to active learner
and assessor

What pupils think:
 “Helps me with new ideas”
 “You get advice from two different
people—teacher & pupil”
 “Using the success criteria helps me
to focus on certain points”
 “Doing the success criteria as a class
helped me to understand what I needed
to look for”
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By Sam Perry

What are Kagan Structures?
Kagans structures are simple, step-by-step instructional strategies. Most of
Kagan’s Structures are designed to increase student engagement and
cooperation. A structure is the way the teacher organises the interaction in
the classroom at any moment.
Teaching is not what the Teacher says, but rather creating student learning
experiences. Cooperative structures maximise student interaction with each
other and the academic content.

Cooperative learning is characterised by frequent student cooperation.
Cooperative learning is different from group work. In traditional group
work we can all attest that some students sit passively, letting the others
get on with the work. The group work lacks structure.
Effective cooperative learning carefully structures the interaction to
ensure students work well together.

Page 1
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‘Fan N Pick’
Create 3 questions with answers, 1
on each piece of paper, with the
answer underneath
In pairs:
1) Student #1 holds the question
cards in a fan and says, “Pick a
card, any card”
2) Student #2 points to a card
3) Student #1 reads the question out
loud and allows 5 seconds of think
time
4) Students d#2 answers the question
5) Student #1 coaches or praises
dependent on a correct or incorrect

Findings
During my GCSE PE lessons I had a major issue getting pupils to work collaboratively. They
would sit in silence or just murmur a few words related to the topic. To tackle this I decided to
trial the use of Fan N Pick.

‘WOWZZAAAA’!!!!!!

Pupils were up out of their seat, firing and answering questions left, right and centre. Take a look
at the pictures! The pupils were collaboratively working with each for over 10 minutes, as each
pupils wanted to test their questions against their peers.

Why and When We Use It
• Starter to recap previous learning
• Mini plenaries
• AFL
• Revision
• To show progress
Extensions
• Link to the Q Matrix
• Differentiation on the questions (1,2,3 marks)
• Box at the front for unanswered questions which can be used to plan subsequent
lessons
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Independent Learners

Allow students to take ownership of their learning!
Using good differentiation to encourage independent learning.
Mathematics
Examples
1)
Be able to find the mean,
median, mode and range of
a list of numbers
(Grade E)
Be able to find the mean
from a frequency data table
(Grade D)
Be able to estimate the
mean from a group data
table where a mid point is
needed (Grade C)
2)
Be able to find percentages
of amounts using
knowledge of how to find
10% (Grade E/D)
Be able to find any given
percentage of any given
amount (Grade D/C)
Be able to increase and
decrease an amount by a
given percentage
(Grade C)
3)
Be able to solve 1 step
inequalities, like x + 4 < 15
(Grade D)
Be able to solve 2 step
inequalities,
like 2y – 12 > 26
(Grade D/C)
Be able to solve 3 step
inequalities,
like 4z + 8 < 2z + 28
(Grade C)
Be able to solve double
inequalities,
like 5 < p – 9 < 20
(Grade C+)

The Context.
In lesson observations
teachers have a tendency
to fill their lessons with
fantastic tasks that are
varied and suit all the
different learning styles,
but the amount of time
allocated for students to
practice the content that
has been taught rigorously
is often too limited.
Reasons why staff might
limit this time in lessons
are fear of students being
off task during the longer
period of practice time,
fear that giving students
more control of their learning will result in less progress, or maybe staff
struggle to see how learning outcomes can be
linked and tiered with
increasing difficultly.
This article focuses on the
importance of students
being given time to practice a substantial amount
of questions within their
lessons to secure their
accuracy, understanding
and therefore retention of
a taught topic. It will also
detail a strategy that will
help students stay engaged for this longer period of practice time by
encouraging their independent learning skills.
Whether you base your
lesson planning on a 3
part lesson, the accelerated lesson plan or any
other base structure of a
lesson there should always be part of a lesson
that allows student to

‘demonstrate’ their learning.
The example of good practice that I am sharing
through this article is a
way to structure the
‘demonstrate’ part of a
lesson, so that students
are given ample time to
practice rigorously and are
engaged in what they are
doing because they are
given more ownership over
their learning.

The Strategy.
The ‘starter’ and ‘activate’
parts of the lesson you
would plan as you normally do, making sure that
students have been given
enough teaching and
learning to access at least
the first learning outcome.
When writing the learning
outcomes, colour code
them and make sure that
the students are aware of
what grade each outcome
is—it should increase in
level and difficultly .
For example;
Be able to find the mean,
median, mode and range
of a list of numbers
(Grade E)
Be able to find the mean
from a frequency data
table
(Grade D)
Be able to estimate the
mean from a group data
table where a mid point is
needed (Grade C)
For each of the above
outcomes the students
should have access to a
different worksheet, it is
most effective if it is printed on the same coloured

Next steps...
*Try the strategy in your subject. I would really appreciate hearing how it works in other
subjects, as it is so useful in the majority of Mathematic topic areas.
*Anyone is welcome to come and peer observe this strategy in action in one of my lessons.

By Sarah Park

paper as the outcomes.
During this ‘demonstrate’
time, which should be a
minimum of 15 minutes
and a maximum of 30
minutes , students should
all choose their starting
point with or without guidance from the teacher, and
work on questions that they
find challenging, but accessible.
It is best to make the students aware that they don’t
have to complete all of the
questions on the colour
worksheet that they are
working on, as making them
do too much of the same
thing could cause them to
become disengaged, and
instead encourage students
to move themselves on to
the next sheet once they
are satisfied that they have
done enough to achieve
that colour coded objective.
YOU MUST QUALITY ASSURE
their work before they move
on.
The plenary for your lesson
will be the same as you
would normally plan. Although one nice activity to
do at the ‘demonstrate’ part
of the lesson is to get the
students to lift up the colour
of the worksheet that students feel they have
achieved up to in the lesson. Then get the students
to peer assess by telling
each other what they will
need to do next to progress
to the next level.

Quality of learning?
Fantastic strategy that
makes progress easy to see
by students and teachers.

Planning Time?
The colour coded learning
outcomes and colour coded
worksheets do take time to
plan and produce properly.
However, I find it easy to
make the worksheets in a
way that I can save/store
them and re-use them each
year with different classes.
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Edgeware article
Focus: Collaborative Learning
Faye Shilvock

More of my innovation lessons this term have focused on collaborative learning: ways to develop
the effectiveness of this type of learning and also focused on varying lesson activities to provide
pupils with the opportunity to learn collaboratively.

Telephone

The activity ‘telephone’ is explained in Kagan’s Cooperative Learning by Dr. Spencer Kagan and
Miguel Kagan. I included this activity in a lesson with a year eleven class to improve the quality of
group work. This class particularly enjoy group work. I have taught this class for three years and
previously have planned for group work to take place at least once a fortnight. However, because of
curriculum and exam pressures, I started to become reluctant to include group work with this class
as I was concerned about the impact on learning and the quality of learning.
‘Telephone’ was suggested to me by someone else in the Innovation Unit who had found it an
effective way to improve the quality of collaborative learning and pupils’ engagement. The aim of
the activity, as well as improving collaborative learning, is to develop pupils’ independence.
Dr. Spencer Kagan and Miguel Kagan explain that one student per team leaves the classroom
during teacher instruction. When students return, teammates (acting as the teachers) provide
instruction on the information missed. The teachers (students) have to plan how best to instruct the
learner, making sure each teacher has a part in the teaching. The teachers should also decide how
they should check for understanding.
In my lesson, the focus of the activity was to help pupils to understand how to produce a strong
piece of writing in response to an exam question. I helped pupils to be the teachers as I had
prepared an example response to the exam question, which I had annotated (picking out its
strengths and writing skills which the group needed to develop). However, pupils (acting as the
teachers) still had to think of how they could explain to their peer (student) how to produce an
effective response to the exam question, without showing them their annotated exam response, and
how they could assess their student’s understanding. The students, who had been sent outside of
the classroom, were given the same example exam response (but it was not annotated); they were
asked to think about why the response was successful. It is important that students sent outside of
the classroom are provided with an activity.
I found this activity to be very useful as it improved the quality of collaborative learning with
this group as all pupils were involved and had a role. However, after the first time I used this activity,
I reflected on how it could be improved.
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After reflection, although this activity did work well with the class I realised that I had
included too many annotations on the example question 5 response; pupils (in the role of teachers)
found it difficult to know how to start to feedback the information to their student. I also believe
that pupils would have benefited from some support in thinking of ways to teach their student, for
example a list of suggested activities. I still think that, for this class in particular, each class member
needs to have a clear role when teaching the student; otherwise some students might not
participate during this part of the activity. Therefore, I asked each student to feedback on a writing
skill during the teaching, for example sentence structure or punctuation, and this worked well. I also
think that I did not provide enough time for teachers to assess their pupil’s understanding and
learning, but again feel that the teachers (students) needed support to do this, for example I could
have provided a list of suggested activities to assess pupils’ understanding (e.g. a short five question
quiz).
During this activity I provided mark scheme criteria to teachers to further secure pupils’
understanding of how to produce a successful response to this exam question.

Quiz-Quiz-Trade

This activity is again explained in Kagan’s Cooperative Learning. I tried this activity with the
same year eleven class. This activity interested me because it involved the whole class learning
together and helping each other to learn, rather than splitting the class into groups or pairs, and the
class have the opportunity to work with anyone. For this activity to work, the teacher needs to
decide if pupils will work well together- pupils randomly move to work with different peers in their
class. However, an aim of Kagan’s activities is to provide all students in a class with the opportunity
to work together and work effectively.
Firstly, the teacher (or students) prepares a set of question cards for the class. The students
quiz their peers and then trade cards to repeat the process with a new partner.
Overall, the activity was successful and I particularly liked that students prepared the
questions, testing their peers on an important question of their summer exam. The activity also
provides time for students to praise their partner if they answer the questions correctly or coach
their peers if they get the questions wrong-further testing pupils’ knowledge. It is important that
students know the answers to their own questions and although I had stressed this when explaining
the activity, a few students didn’t. This is can be an issue when students are providing feedback and
will not be able to provide constructive and accurate feedback if they do not know the answer to
their own question (this point is developed more below).
As this was the first time that I had tried this activity with the class, I included a follow up
task where students had to summarise what they had learnt from the activity about the exam
question. After the first lesson, a few pupils had the same misunderstanding of the exam question,
because their peers had asked them questions that they did not know the answers to and, perhaps
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feeling the pressure slightly during the activity, pupils had provided inaccurate answers and
feedback to their peer. I was able to resolve these misunderstandings in the next lesson because of
the summary and reflection task; therefore, asking pupils to summarise their learning after this
activity is useful. I repeated this activity in another lesson with the year eleven group and stressed
the importance of pupils knowing the answers to their questions.
I particularly liked that the teacher is able to take a step back and facilitate learning. I
circulated the classroom, monitoring the quality of discussions between pupils and checked that
pupils were swapping cards and working with different students.
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