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Issue 7

Effective and productive group work

Faye Shilvock

Aim: to ensure that group work is productive and effective for all group members

Some of my innovation lessons have focused on developing the effectiveness of group work and I have trialled
a variety of strategies to encourage participation from all students during group activities. Too often have I
found that some students will not participate, will lose focus and will take a step back-perhaps, because they
do not have confidence to share their ideas, or will dominate a group activity and not value other students’
contributions.

1.

Group role cards

As well as evaluating some Kagan Structures during this article, I would like to share a resource that I have
created to encourage participation from all students during group work. I have created ‘Group Role Cards’ and
used them with classes from different year groups and have found them particularly effective, because all
pupils feel like they have a responsibility and ‘role’ in the group.
‘Group Role Cards’ work best when the teacher takes the time to plan a role for every member of the
class to have, before the lesson, thinking carefully about each group members’ strengths and perhaps areas
that they could develop.
‘Group Role Cards’ can prevent pupils feeling like they are not included in a group or that their
responses are not valued. They can be a useful differentiation tool, focusing on developing students’
weakness, for example contributing to group work, assessing a particular skill etc. They can help to encourage
all to participate, because they create a sense of accountability if a group member does not fulfil their role.
Keeping the role cards secret from the rest of the group can also create excitement, particularly with KS3
classes. The ‘role cards’ should be shared at the end of the lesson and groups could decide which group
member should receive a prize because they fulfilled their role the best.

2.

One stray

I read about ‘One Stray’ in Kagan Cooperative Learning by Dr Spencer Kagan and Miguel Kagan. This is the first
of three structures that I will evaluate. One teammate ‘strays’ from their team to a new team to share or to
gather information.
As described in Kagan Cooperative Learning each student in each group is given a number. A number
is randomly called by the class teacher and that student from each team stands up. The remaining three
teammates remain seated. The class teacher calls, “Stray.” Standing students stray to a team that has their
hands up. The new member joins team. Students work in their new teams to share or gather information.
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Students can then return to their original teams to share what they learned when they strayed. ‘One Stray; can
be repeated to form random teams.
‘One Stray’ works well, because pupils are not sure what number the teacher will call and know that
their number may be called, so they have to remain focused. Also, the idea of sharing information with a new
group or sharing what they have learned with their original group, after they have strayed, gives them a sense
of responsibility and importance.
‘One stray’ is also flexible. I have used the activity to encourage competition between groups. For
example, sending off a ‘One Stray’ to evaluate other groups’ work, sharing ideas from their peers’ work with
their original group and trying to improve their own work as a result of the feedback from the ‘One Stray’. I
have also used it as a form of differentiation. Sometimes the ‘One Stray’ role has been given to a quiet pupil,
who does not often get involved in group work, to encourage participation, or to a higher ability pupil who can
effectively peer assess other groups’ work.
As noted in Kagan Cooperative Learning, this structure is recommended for: class building, social
skills, knowledge building, procedure learning, processing information, thinking skills and presenting
information.

3.

Jot thoughts

As described in Kagan Cooperative Learning, the class teacher names a topic, then sets a time limit and

provides ‘think time’. For example, list appropriate language devices to include when writing to
persuade. How is the theme of guilt explored in the play Macbeth? Students write as many ideas as
they can in the allocated time on a slips of paper (one idea per slip of paper).
Again, ‘Jot Thoughts’ can be adapted to suit the activity or the needs of the class. I stick
pieces of sugar paper or a paper table cloth to a table and ask group members to cover it with ideas;
this is then displayed in the classroom as a form of revision. A useful activity is to give each member
of the group a different colour marker pen so that the class teacher can monitor each group
member’s contributions.
I use ‘Jot Thoughts’ a lot. It is a quick and simple activity and is especially useful in
preparation for an assessment, as a way of consolidating pupils’ understanding of a topic. However, I
have also used the activity after a few lessons of introducing a new topic, again, to consolidate, and
assess, students’ understanding of the topic.
As noted in Kagan Cooperative Learning, this structure is recommended for: team building, social
skills, knowledge building, procedure learning, processing information and thinking skills.

3. Numbered heads together
As outlined in Kagan Cooperative Learning, students in the class are given a number. The teacher asks
a question or poses a problem and gives the class ‘think time’. Students privately write their answers. Students
then stand up and ‘put their heads together’, showing answers, discussing, and teaching each other. Students
sit down when everyone knows the answer or has something to share. The teacher calls a number. Students
with that number then answer simultaneously and feedback to the rest of the class.
Again, this structure works well, as all group members have to participate as they do not know if they
will be called to share their group’s final answer.
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The activity can also be adapted so that it can work in pairs and can be used similar to ‘One Stray’-the
teacher calls a number and the students with that number ‘travel’ to a new team to share their answers.
As identified in Kagan Cooperative Learning, this structure is recommended for: team building, social
skills, communication skills, decision-making, knowledge building, procedure learning, processing information,
thinking skills and presenting information.

Conclusion: why have I found these structures effective?

Overall, the activities that I have included in my lessons have made group work more effective. An important
part of making group work productive is not only that all students are engaged by the activity in the first place,
but also that they feel that they have a responsibility and purpose. Otherwise, from my observations, it seems
that students will quickly become demotivated and disengaged, and then will be more likely to rely on their
peers.

DO NOT REVEAL YOUR ROLE TO ANYONE
ELSE IN THE GROUP!

DO NOT REVEAL YOUR ROLE TO ANYONE
ELSE IN THE GROUP!

Quality control

Secret spy

It is your responsibility to ensure that your
group’s responses fulfil the requirements
of the task. Think carefully about the mark
scheme and the learning objectives.

You are the teacher’s secret spy. It is your
role to keep everyone in your group
focused; to make sure that everyone is
contributing, and to make sure that you all
work well as a group. You need to
nominate someone who has worked well.
You need to provide reasons for your

DO NOT REVEAL YOUR ROLE TO ANYONE
ELSE IN THE GROUP!

DO NOT REVEAL YOUR ROLE TO ANYONE
ELSE IN THE GROUP!

Team leader

Mini teacher

Secretly, you are the team leader. You have
the final say! During the lesson, you decide
whether your group needs additional
support or more challenge. You must
consider how everyone is feeling about
activities. You are responsible for
explaining activities again if your group
needs this.

Your role is to monitor your group’s
progress. You need to question people
about the lesson, what they are learning
and their understanding. You need to
make sure that everyone understands
activities at all times.
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WOOD GREEN ACADEMY

F L I P P E D

L E A R N I N G

NAHEED AHMED

WHAT IS “FLIPPED LEARNING”?
STUDENT FEEDBACK
Using the DR ICE exit tickets
Deepen thinking—We’re learning more than the confines of the A2 Biology
text book.
Denise Pakurza
Role modelling—Going over a lot of questions does drill the information in
my head.
Misabah Sajid
Impact progress—More so in these topics than others.
Humeyra Begum
Challenging—Apply your knowledge questions… in general challenge what I
know.
Anon
Engaged—Most definitely… allows for self-learning
Ahmed Hans

The flipped classroom is a
new method of teaching in
which the conventional
class and homework elements of a course are reversed. Students gain control of the learning process through studying
course material outside of
class. In-class, teachers
conduct activities to consolidate the learning.
Over the last few weeks, a
group of students was instructed to study specific

course material at home
before the lesson, by
downloading my lessons
from the S:drive, Doddle
learning website and textbooks. I then used class
time to administer a range
of activities that would
encourage a deeper thinking and higher level application. These included
exam questions, problem
solving activities, group
discussions, practical's
and individual skill based
tasks.

WHAT ARE THE BENEFITS OF FLIPPED LEARNING?
Employing the flipped approach in my lessons has
helped to identify several
benefits:

The flipped model puts
more of the responsibility for learning on
the shoulders of students while giving
them greater impetus
to experiment.

More one-to-one time with
pupils was possible as I
was not teaching at the
front anymore;
Students were taking responsibility of their own
learning, which meant
that pupils who typically
didn't pay attention or who

gave up on problems in
class, were now interacting meaningfully;
At home, when pupils
were studying the lessons,
they were able to learn at
their own pace, replaying
topics for improved understanding;
Walking around the classroom, meant that I could
identify and provide extra
guidance to students who

were struggling with the
work.
This also helped me to
prepare differentiated
tasks, that challenged
pupils at different levels;
Students had more opportunities to apply their
knowledge, so gaps in
their understanding became more visible.

edgewares

One Stray ‐ Kagan Structure
One teammate
strays from his or her
team to a new team to
share informa�on or
projects.
1. Students are seated in their
teams and share informa�on
on a topic.

2. Student One stands up. The
remaining three team mates
remain seated but raise their
hands.

3. Teacher calls stray.
4. Student One strays to a
team which has their hands
up.

5. Teams lower their hands
when a new member joins
them.

6. Students work in their new
teams to share informa�on
tested or to solve problems.

How did I use this in my lesson? I had never used this Kagan Structure
before and thought that the most appropriate lesson would be Health &
Social Care. I have a class of Year 10, 19 girls and one boy. The class gener‐
ally are quite good at discussion work and sharing opinions so I felt that
this would be advantageous.

The Task! Within their controlled assessment they need to know about a
specic Legisla�on. This year the focus is Physiotherapy. As a department
we had put together informa�on about the Legisla�on chosen. There were
7 diﬀerent sec�ons. The students main aim was to discuss this infor‐
ma�on, use a dic�onary to gain a be�er understanding of key words
which they were unsure of. They then had to come up with a paragraph to
explain each sec�on.

Main Part of the lesson! I had already worked out the groups that they
were going to be in and made sure that it was planned out for a two hour
lesson. They were given the informa�on, an A3 worksheet and a dic�on‐
ary. Each person had to have their own sheet. Each group were given a
specic sec�on eg Accountability & Autonomy, Safe & Eﬀec�ve environ‐
ment etc. Firstly, they had to work out what their own sec�on meant and
record the informa�on required. They did this through discussion, using
the internet and dic�onaries. The discussion they had was excellent, all
members of each group had to be ac�vely involved with the learning for it
to make sense to them. Once each group had completed their own sec�on
we then used one stray. Each person in the group took a turn at straying
to another group to pass on their relevant informa�on. ‘5 minutes each
stray so use your �me wisely’. They were not allowed to just hand their
sheet over, they had to communicate the informa�on to their peers about
what they had found out/ learnt.

Feedback from the class! Very posi�ve, they felt they had learnt more
from nding out the informa�on they needed. One class member who
some�mes doesn't always work well, was really proud of how much he
had achieved and felt that he had understood because of the discussion
that had taken place in his group.

Tips




Use to your advantage with a cha�y class
Be strict with �mings
Make sure each member of each group strays at least once

By Sarah Palmer
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Learning Grids: A tool for increasing pupil engagement (the lazy way).
By Emma Gardener

Having returned from maternity
leave this academic year (complete
with baby brain – it really exists), I
felt the need to refresh my teaching
and find new ways of increasing
pupil engagement in lessons,
without spending hours and hours
preparing. Subsequently, I have
trialled a number of new
approaches from an excellent book
that I can highly recommend
entitled “Engaging Learners” by
Andy Griffith and Mark Burns.
I have been genuinely inspired by
many of the strategies in this book,
but of the ones that I have trialled
thus far learning grids have proved
the most successful in engaging
pupils and, I think, can be used
effectively across a wide range of
subjects.
So how do you use a learning
grid?
The great thing about learning
grids is they can be used in many
different ways and they are highly
adaptable. From my experience,
learning grids tend to work best for
paired work. Each pair rolls a dice
twice to select a cell on the grid
before responding to it together.
What is contained within the cells,
and what the pupils do when they
land on them will depend upon the
learning goals you have in mind,
but here are some suggestions:
Collaborative writing:
As per the example (top right),
each cell in the grid contains a
writing prompt or key skill/feature
that pupils should use in their
writing. I used this one when
looking at persuasive language

strategies with year 9. Pupils were
given an exam style writing question
whereby they had to persuade a
given audience to support the poppy
appeal (it was remembrance week).
Pupils rolled the dice twice to select
a square before constructing a
sentence. If they landed on a
persuasive language device they
had to include an example of that
device in their writing. The images
provided a further level of challenge
whereby pupils had to try and weave
the key idea or event from the image
into their writing. The free choice
square speaks for itself (pupils liked
landing on this!) and finally, if pupils
landed on an ‘Examiner’ square they
had to swap work with another pair
and peer assess in green pen
against the mark scheme.

before redrafting individually and this
proved invaluable in cementing their
learning.

Pupils worked on this task for 20
minutes with little teacher input; they
remained focused and motivated
throughout and the quality of their
writing was far better than when I
have simply given them the exam
question. Following the activity I
build in time for sharing and
reflecting on their writing

Making Links:

TOP TIP: Get pupils to create their
own learning grid for homework!
Practising a skill:
Sometimes, to progress and master a skill,
pupils do just need to practise, practise,
practise. However, this can become
repetitive and some pupils might become
bored and switch off. Try using a learning
grid to mask the repetitiveness and add an
element of fun. In maths, for example,
pupils could select two cells containing
algebraic expressions before working
together to simplify them. In art, the cells
might contain different media to be applied
to an outline drawing, in PE, the elements
of gymnastics routine etc.

Using the dice, pupils select two cells
before writing down a link between them
e.g. events, theories, concepts, characters
in a novel etc.
Benefits:
 Improves engagement and
concentration.
 Adaptability.
 Easy to differentiate.
 Easy/hassle free to make
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Formative Assessment

The votes are in...
Using activexpression for formative assessment.
Voting
options
 Text—pupils can
input their
thoughts (120
characters max.)


Numerical—
responses can be
reviewed in a
number of ways.

 Multiple choice—
two to six answers
to select from.
Pupils are able to
select more than
one of the options
being displayed.
 True/false or
yes/no  Sorting lists—
pupils can sort in
numerical or alphabetical order
 Likert scale—
gauge how pupils
agree or disagree;
find out how confident they are
about a topic.

After starting my teaching
career and trying to perfect the art of ‘hands up’
and no calling out, then
moving to ‘no hands up’
and selecting pupils using
lollipop sticks with names
on, or a random name
generator among other
methods, all of which are
excellent methods, I felt
that each method would
only gauge the understanding of a single pupil
at a time. Mini-white
boards took this a step
further by being able to
assess the whole class,
but in all honesty it takes a
while to read all of the
responses, if you can read
them at all.
After researching how I
could improve my use of
the interactive white
board, I stumbled across
and recognized the potential that an interactive
learning response system
(activexpression) could
bring to my classroom and
promote inclusion for everyone. Activexpression
allowed me gain an insight
into my class’ understanding, while enhancing learning and encouraging whole
-class participation. Each
pupil has a voice; the opinions, thought processes or
feelings of the whole class
can be stored instantly
and addressed accordingly.

The Task.
Pupils entered the classroom with the handsets
already on their table.
Each handset has its own
unique number which is
displayed on the handset

screen once switched on.
Remotes are arranged in
ascending order so that it
is easy to identify which
pupils need extra guidance from their responses.
A question was displayed
on the IWB which required
pupils to use a skill learnt
from a previous lesson,
but was key to this lesson.
Using the Express Poll icon

I selected the voting option I required and activated all handsets, allowing
the class to respond.
Within seconds all results
could be viewed in an at-aglance graph format or a
who answered what list.
Using this information I
was able to identify which
pupils required extra guidance and which I could call
upon to share their method with the class or to
support someone with the
next question.
During the delivery of the
main part of the lesson I
would assess their understanding, at key points, by
activating the handsets
after writing a question
with three multiple choice
answers on the board two of the answers being
the usual misconceptions.
I always allow thinking
time for the pupils before
activating the handsets, as
well as allowing a pupil to
change their answer once.
Instead of having the
question displayed on the
IWB, I had pre-prepared
the questions using the
Express Question Wizard
so that the questions were

displayed on the handsets
and not on the IWB. The
activity was timed, with a
timer displayed on the
board. Once the activity
had begun, a display
would appear on the IWB
showing how each pupil
had answered each question and more importantly,
showing which questions
they had answered incorrectly and what they had
answered. I found being
able to see which question
was being answered incorrectly by the class a key
feature, as well as being
able to pause the activity
at the board and address
this particular question
before re-activating the
handsets. When the allocated time had elapsed,
the handsets displayed ‘no
more questions’ and the
class would focus back at
the board. I found that all
pupils were engaged in the
task and that they worked
quietly and independently.

Quality of learning?
All pupils were actively
engaged in the mathematical learning that took
place. All pupils were excited and on task by the
increased interactivity
provided by the activexpression handsets.

Planning Time?
No planning time is needed when using the Express
Poll icon. However, when
using the Express Question Wizard, it will need
you to input the questions
and answers, but once
done it can be used time
after time.

What now...
Make sure that you have an up-to-date version of Activinspire (see IT technicians)
Install Activexpression software (see IT technicians)
Create your pre-prepared questions
Book out the handsets from the math's department

By Nick Cherrington
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‘HOW TO START A LESSON TO
ENGAGE STUDENTS’
(By Sam Perry)
Why use Starters?
We have all rushed into lessons with seconds to spare before our class arrive.
What do we do? Panic and gather a rushed starter activity together? Start the
lesson without a starter activity? Or let the pupils continue on their learning
journey by them using an engaging starter activity?

Starters are superb to ensure that not only learning begins as soon as the pupils
enter the learning environment but starters can stimulate curiosity and openmindedness. They can be used to introduce new ideas or a new topic, or to recap / consolidate / reinforce prior learning.
Features of a starter:
•
•
•
•
•

short – probably no more than five-ten minutes
adds lots of pace – very interactive

designed to engage and to focus attention

inclusive – designed to get everyone involved

motivational – designed to offer early success in the lesson

Starter task:

Within my teaching timetable I had a year 8 class that really lacked engagement
during lessons and any glimpse of spare time would be occupied by low level
disruption. So I decided to incorporate a variety of group and individual starter
activities to the lesson to see what impact this had

I created a variety of different pictures that were used to assess pupil’s previous
learning and also some puzzle based starters that would engage and challenge all
pupils. Some starter activities were done with music playing as the pupils were
told as soon as the music starts the starter begins and as soon as the music is off
the starter is over.

Page 1
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This starter picture enabled me to assess pupil’s prior
learning by checking that they knew what each
trampoliing skill was. From this pupils were asked to
write the success criteria for each skill on the picture
and to demonstrate them. This then gave each pupil the
success criteria for the lesson.
At the start of a lesson pupils are at their most receptive
and usually have increased levels of concentration. This
worked really well as it engaged and challenged pupils
from the beginning with a close relationship to the
lesson objectives.

This picture was more of a challenge starter as it did not
relate to the lesson objective. I chose a starter activity like
this as it was instantly accessible for each pupil. This was an
excellent method to get whole class interactive as each pupil
wanted to beat their peers.
‘Starters that involve complex or extended pieces of writing
are less likely to engage pupils quickly’

This starter picture was more of a novelty picture. This
one stumped the entire PE department but 95% of pupils
worked it out after 1 minute. This was a light hearted
starter activity but pupils were instantly hooked at trying
to figure it out.
‘Engagement is maximised with high challenge, low
stress situations’
The final starter picture was used in relation to the lesson
objectives. In the previous lesson I used the word ‘Aesthetically
Pleasing’ meaning it looks good to the eye, so during the next
lesson the starter activity was to not only identify the word but also
to define and use the word in context. This worked really well as
all pupils could access the work as it worked like a learning ladder
(remembering, understanding and applying) and clearly identified
where each pupil was at.

Findings
Using these quick and simple engaging and challenging starters ensured that pupils were on their
learning journey as soon as they step into the learning environment. Using music worked extremely well
as it highlighted from the first time how I wanted the pupils to behave, learn and interact when the music
was playing. Using a variety of starter activities is essential to keep all pupils engaged, challenged and to
give ALL pupils quick success.
Page 2

edgewares

Independent Learning in the classroom.
By S Boddison

Promoting pupil independence in the classroom is one of the most desirable skills that every
teacher wants to achieve. What a lot of teachers are unsure of is how exactly to achieve it.
Lisa Ashes asserts that, denying pupils of independent learning opportunities in the
classroom essentially means that, as teachers, we are doing them a disservice. Many
teachers, including myself, often choose not to promote such autonomy and feel that it’s, in
some way, ‘safer’ if we take full control over pupils’ learning, that way they are doing exactly
what we want them to do and we know that we are steering them in the right direction.
All students should know that they are responsible for their own learning and should
recognise the need to play a more active role in how they and others around them learn.
Below, are 2 ideas that I have tried to develop in the classroom to get the ball rolling where
pupil independence is concerned. They do not develop pupils into independent learners
overnight but they are certainly a starting point to encourage greater responsibility amongst
pupils.
1) Traffic light assessment grids.
I am using these across a range of key stages and abilities in an attempt to encourage
pupils giving feedback for improvement to each other. As the teacher, I found that it
was commonplace in many of my lessons to ask a question to the whole class. This
approach only allowed one pupil to answer at a time and that same pupil would receive
personal feedback from me on how to improve. I expected the rest of the class to
listen to the feedback given to that one pupil and in turn, everyone would learn from it.
This was not the case. Pupils would switch off unless it was them that I was directly
talking to.

‘I hear and I forget. I see and I remember. I do and I understand.’
Comment
t’appelles-tu?
Décris ton sac.

Je m’appelle John.

J’ai un stylo.

Je m’appelle John, Je m’appelle John,
j’aime mon nom.
jaime mon nom car
c’est super !
Dans mon sac j’ai Dans mon sac j’ai
un stylo, un crayon un stylo, un crayon
et une clé USB.
et une clé USB
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Independent Learning in the classroom.
By S Boddison

mais j’ai besoin
d’une règle.
Pupils are put into pairs / groups (I often used a Kagan strategy such as ‘Stand up, hand up,
pair up to encourage pupils to work with other pupils than those who they usually sit next to)
and given a question in English. Pupil A attempts to ask it in French and is in possession of the
traffic light grid (example given above). Pupil B tries to answer the question to the best of
their ability and then awaites feedback from pupil A. Pupil A was encouraged to offer
congratulations to pupil B on what colour block their answer belonged to and then suggested
ideas on how to improve their work so they achieved the next colour block. E.g. “Well done
Sophie, you told me what you had in your school bag in a full sentence; this puts you into the
amber category. To improve to red, you could have said what item of school equipment you
need.” With these grids, half the class are talking at the same time and instantly receiving
feedback on how to improve, therefore eradicating all the problems I was encountering with
the ‘call on one approach.’
2) Highlighted marking.
This approach has been used only in my GCSE and A level classes so far as it is in its infancy
and was brought to my attention only recently by a senior member of staff. The idea behind
highlighted marking is that it reduces the pressure of writing extended comments and
targets off the teacher and puts the emphasis on the pupils taking a greater responsibility
for their own progression. When pupils have completed a key piece of work, the teacher
marks it using 2 highlighters: all the positive and good things about the work are highlighted
in green and the areas of development in pink. When the work is given back to the pupils,
they must write their own comments and targets based on their interpretation of your
highlighting. Higher ability pupils are often skilled enough to be able to produce a positive
comment and a target but will often ask each other, which has its advantages too; pupils can
read each other’s work and compare their own performance to a partner and in turn can get
ideas for their own reflective comments. Lower ability pupils may need a little more help in
understanding what is good about ‘the bits in green highlighter and what is not good about
the pink.’ This can be achieved by adding key words or phrases to their work but the
ownership is still on them to produce the lengthy overall comment.
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Problem Solving

Allow students to develop thinking skills!
Using literacy tasks to promote problem solving.
Other examples
available
 The Great Race —
Pupils need to use skills
in logic and sequencing
to find the finishing
order of a car race


Who sit’s where—
Pupils needs to use their
skills in language of
position to work out the
teachers seating plan

 Summer holiday—
Pupils need to use organization and basic numeracy skills to work out
the total cost of the
Bank’s family holiday.
 Elimination game—
Pupils need to use their
knowledge of our currency and their processing
skills to find which one
amount of money the
clues point to.
 Flight times— Pupils
need to read and process
all information carefully
so that they can put
together a flight timetable.

Next steps...

As a not only a non-English
specialist, but also a
Maths teacher I have always found it difficult to
promote the use of literacy
skills in Mathematics lessons. The best way that I
used to think this could be
done was to ensure that
students were using their
speaking and listening
skills.
Promoting speaking and
listening skills within my
teaching and learning was
touching on a literacy
element and is still a strategy that I regularly use,
but with the increasing
attention on literacy
across the curriculum and
the importance of students now being able to
use literacy throughout all
aspects of their learning, I
realised that using speaking and listening alone
was not going to benefit
the students enough and
was not going to equip
them with the skills they
need to access the new
style GCSE Maths questions.
Creating a resource for a
Mathematical topic that
would incorporate a high
level of literacy skills was
something that I personally found very difficult. I
also wasn’t convinced that
this is what the students
needed as their initial
move towards a more
literacy focused curriculum. One reason for this
was that from reflecting on
what students found difficult about the new style
Maths exam questions, it
wasn't really the Maths

content aspect that the
students were struggling
with, but rather their lack
of skills in reading larger
amount of information and
being able to process it in
a logical order.
I got very lucky and found
a resource that provides
various tasks. Each task
focus’ on developing those
skills of processing information, but also encourages students to use
independent and deeper
thinking skills .

The Task.
Title— Chocolate Box.
Students were asked to
work in pairs and were
given a set of cards. Students were told that no
other instructions or resources would be given to
them, but that if they
needed anything they
could ask. I made it clear
to the students that I
would not help them and
that they had to work together. They could ask me
anything that they wanted,
but I had the right to just
say ‘No’.
The most common question that students asked,
even though I had told
them that they had all the
information that they
needed on the cards, was
’Miss, what have we got to
do?’ It is important for this
task that students are not
guided and that they are
forced to be resilient and
try to work through the
problem together.

Another common wrong
process that some students did was put the
cards in ‘order’ and ask
me to check if their solution was correct. This was
the most surprising for me,
as this showed that they
had completely missed the
point of the task and just
made a big assumption
about what they were
being asked to do. When
they did this I just said
‘that’s not the solution’,
without telling them directly how to improve and
again forcing them to process the information themselves.
By the end of the task all
students had worked out
what the task was actually
asking them to do, but not
all students had completed the task. Once about
half of the class had almost done I went through
the task in full, asking the
students to lead the discussion with what they did,
when and why.

Quality of learning?
Although this task does
not show progress in
terms of a Mathematical
topic outcome or shows
that students have
achieved a certain level/
grade. It does show a massive amount of progress
being made in terms of
literacy and problem solving skills being used, and
also with how the students
cope with being given a
task that is out of their
common comfort zone.

Planning Time?
If card activity is already
made then no time at all!

Allow one of your classes to try one of the activities:
- Some of the activities have already been made up and solutions are available for all of them
- I would also recommend that you try to do the task yourself before giving it to a class, so that you have a good idea of the thought
processes to complete the task.
- When planning to use one of these tasks, always have something else for the pair to do if they are one of the first pairs to finish,
or make them lead learners who can support other pairs.

By Sarah Park
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Using active learning strategies to improve memory
skills.
Within Modern Languages, we are consistently trying to find new ways of helping pupils to learn,
memorise and retain large amounts of language. As R. Hawkes (2014) acknowledges, the ability to
retain and recall new language is key to language learning. What I have found during my teaching is
that pupils can learn single items of vocabulary in a list in the short term, but struggle when it
comes to internalising how to use this vocabulary in context, when writing or speaking for example.
This is a particular challenge at GCSE level, as a high proportion of success lies in the ability to
memorise large amounts of language.
I realised that pupils remember far more if they are actively involved in the process from the
beginning. Learning through doing helps pupils to understand how to manipulate the language and
thus emboldens pupils to use the language independently. Certain skills in languages, such as
reading and understanding are very passive, and pupils fail to internalise a lot of the vocabulary
because they are not enthusiastically involved in the activity. I decided to trial two different
methods with my Year 9 GCSE French group.
The first method I used was to use a Tarsia puzzle. I have found
that puzzles and games are an excellent method of engaging
pupils with new vocabulary and language. Suzanne Graham
(1997) acknowledges also that where puzzles and games are
used, pupils feel they are more successful and find the work
more enjoyable. These have questions and answered typed on
to them and they are then cut up. Pupils then have to work in
pairs to find to match the questions and the answers but they
need to do it in a particular sequence to make sure that the
triangles fit together with the correct answers and questions on
the other sides. This was used with year 9 to translate phrases
in preparation for a piece of writing about family. I found that
pupils were immediately engaged because it was in a puzzle
formation. I also found that pupils were able to readily recall
vocabulary and produce their own sentences by manipulating
the structures far easier than if they were exposed to the
material through a PowerPoint or a reading activity.

The next activity I trialled was a collective memory exercise. The main purpose of this exercise was
to make reading activities a more active task, rather than passive and to encourage pupils to use
reading as a model for creating their own piece of writing. I divided the class into groups of four and
gave them each a number. One person per group then went outside to where I had placed 6 short
texts with a corresponding number. The person had to memorise what they could, return to the
group where they had to draw what they had read. They then swapped so that each pupil had to do
the same and use their reading skills. By doing this I wanted to show pupils that pictures and
imagery can help when memorising chunks of language required for their assessments. The follow on
activity then involved the opposite: they swapped their drawings with another group and they then
had to work out which text corresponded to that picture by reading and matching it to what they
saw. After this, pupils wrote their own drawing on the examples that they had read. During a
discussion after the tasks, pupils said they felt more comfortable with the language and they said
that they understood how to adapt sentences they had read to use in their independent work.
By Amy Rowsell
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IMPROVINGPUPILLEARNINGBY
ENHANCINGPARTICIPATION
By Nicky Ruddock

Research findings consistently show that the more pupils are involved as active participants in their
own learning, the better they do.
Strategies for enhancing pupil participation and learning:
•

Facilitating a pupil-centred approach. In this, pupils are encouraged to participate and become
engaged with learning through activities such as collaborative tasks, peer teaching and pupil
consultation;

Examples include:
•
•
•

Providing pupils with discussion-rich tasks;
Opportunities for planning and carrying out enquiries that enable them to learn and discover for
themselves; and
Opportunities for peer teaching and assessment.

Collaborative group work is important for enhancing pupil participation. The key features of effective group
work/ discussions include pupils:
• asking questions;
• actively and persistently seeking help from peers;
• giving help that is detailed; and
• checking that the help given is understood by the recipient.
•

Interactive whole-class teaching. Here, pupils are engaged in higher-order thinking by means of a
conversational style of discussion with their teachers;

The use of questioning is particularly important. If we’re not careful, question and answer sessions can
develop into quick-fire questioning in which pupils provide only short ‘right or wrong’ answers and the
teacher does most of the talking. Yet there are many ways to achieve a more interactive approach that
prompts pupils to think deeply and to give thoughtful answers to questions.
•

Promoting the engagement of specific groups of learners.

•
•
•
•
•

Low attaining pupils;
Gifted and talented pupils who are underachieving;
Dyslexic pupils;
Pupils with emotional and behavioural difficulties (EBD);
Bilingual pupils.

Some strategies are effective generally with all groups of pupils. These include:
•
•
•
•
•

Having high expectations of pupil performance;
Creating (and gradually removing) good scaffolding for learning;
Varying the curriculum or approaches to teaching;
Personalising resources to the needs and interests of the pupils in front of you;
Enhancing and acting on pupil voice; and
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• Making links with parents and learning in the home.
Co-operative learning is another successful strategy for promoting participation of pupils in low attaining
groups.
Questioning and feedback strategies were identified as particularly important for these pupils. These
included:
• following up an incorrect pupil answer with an easier question;
• leaving more thinking time for pupils;
• a higher level of praise for correct answers;
• highlighting only one area of improvement per piece of work; and
• asking more closed questions to build up learning step by step.

How can you involve pupils in assessing their own work?
Assessment of pupils’ own work is a powerful form of participation in learning. Peer and self-assessment
gives pupils greater autonomy in using assessment criteria to judge their own and each other’s work.
Asking them to come up with the criteria by which to judge what makes good work gives pupils a greater
sense of ownership as well as evaluative skills.
Evidence suggests that:
•
•
•
•
•

Peer assessment improves the pupils' motivation to work more carefully;
Peers use the same language and can provide models of achievement;
Pupils can accept criticisms more readily from their peers than from their teachers;
Peer assessment helps improve communication between pupils and their teacher about their
learning;
Peer assessment helps the pupils to identify learning goals and what had to be done to achieve
them, skills they then transferred into self-assessment; and • pupils learn by taking the roles of
teachers and examiners of others.

In my classroom

Peer coaching plays an important part of my KS4 GCSE Dance lessons. Pupils are equipped with the
resources to be independent in their research and collaborative in the learning.
E.G: Pupils were given cards with complex techniques written on them. They were given ‘think time’ to
research the movements and discover the ‘teaching points’ to allow them to first learn the technique
correctly for themselves before coaching others.
Impact: Pupils were more actively engaged when coaching others as they were responsible for others’
progress. They felt no fear of judgement. They felt an overwhelming sense of achievement when they had
successfully coached another performer into enhancing their technical skills.
Differentiation: G&T pupils were given more cards/ had to research more complex technical vocabulary.
Lower ability pupils were guided into choosing technical material that was familiar to them so they could
confidently teach/ coach another performer.
In other subjects:
This type of peer coaching activity could be used for any keywords/ definitions/ problem solving tasks. This
strategy encourages pupils not only to be independent but to be resourceful and responsible for their own
and others’ learning.
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