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Corporate Identity by G Fox
Aim: To ensure equal participation during group work analysis.
Rationale: All Y9 pupils must ensure they are able to produce a competent analysis of a piece of
text, especially as they are now required to complete various GCSE controlled assessments during the course of their third
year in secondary education. It is therefore vital that all pupils develop a level of independence, regardless of whether they
are working on their own, or completing a group task.
Reasons for this activity: Last half term, my Y9 G&T set were studying a variety of different poems from their AQA
Conflict Poetry Anthology. I often focused on activities which enabled pupils to study a poem and reach their own
conclusions about it before feeding back to the rest of their class; this not only developed independent learning, but it also
allowed pupils the opportunity to discuss their opinions freely without looking for a ‘right’ or ‘wrong’ answer. However, I
found certain pupils were taking the ‘lead’ role within the group, whilst other pupils were simply allowing the work to be
done for them. In order to tackle this I decided to use an activity titled, Corporate Identity from The Teacher’s Toolkit
resource book. This task focuses on achieving cooperation by grouping pupils together (based on their different levels of
performance in English) with the aim of completing an in-depth analysis of a poem. Pupils are required to support each other
in order to develop a whole group understanding through shared responsibility
Corporate Identity: The activity began with the whole class split up into groups of four (can be larger depending on class
size). I structured the mixed ability groups based on previous essays
pupils had written on the topic of Conflict Poetry to determine the
areas for improvement with regards to their analysis skills.
Within each group, Pupils sat around a table so they could hear and
see each other easily. I gave each pupil a copy of the poem,
‘Mametz Wood’ by Owen Sheers and a task which was the pupil’s
main focus for the activity. Examples of tasks included: structure
Fig 1: Example of differentiated tasks in Corporate Identity
and tone, poetic techniques, links to context and literal and
metaphorical language (see Fig 1). All of these tasks were
reoccurring targets for development in pupils’ work, so the activity
worked successfully as an intervention exercise too. Each pupil was
given one task to write about, but there was a clear instruction that
the responsibility is shared. During the first ten minutes of the
activity, all pupils had to attempt their focus task on their own; they were not allowed to seek any help.
After ten minutes, those pupils who understood their task were then instructed to check if everyone in their group
understood their own individual task. If there were pupils who were struggling, then those who understood the task were
requested to help. If all pupils within the group were struggling then they asked me for guidance. I circulated around the
room and chose pupils at random to question their knowledge and understanding of the task. If a pupil responded with an
inaccurate or even half accurate answer, then the whole group had not fulfilled their responsibility.
This activity does not mean that everyone has to work at the same pace; faster workers can move further ahead. The
idea of Corporate Identity is to not always have the same person within a class being called upon for feedback.
After pupils had completed the Corporate Identity tasks, they took it in turns to explain individual answers to their
group, so by the end of the lesson each pupil had a detailed analysis of the poem.
Impact: I was able to judge the progress made as a result of this activity because during the next lesson my class answered
an exam style question based on ‘Mametz Wood’ by Owen Sheers under exam conditions. They were allowed to use the
notes they had made during the previous lesson to help them. Their essays were written in a coherent structure, with
paragraphs dedicated to the knowledge acquired from the individual tasks, and they demonstrated a strong understanding of
the poem.
Why do this activity?
•
•

•

Students often learn more efficiently from each other than from the teacher as they understand each other’s
confusions.
It builds both personal responsibility and team work.

It enables the teacher to give substantial attention to those who need it most.
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Julia Haden

Crowd Sourcing
Aim: To develop pupils’ writing and redrafting skills in interesting ways.
Reasons for this activity
Across key stages in English, pupils are required to produce extended written work independently,
culminating in five pieces of controlled assessment at GCSE. It is imperative, therefore, that we not only
develop pupils’ skills in writing and drafting work, but also that we give pupils experience of a wide variety
of other people’s writing so they can enhance their own work as a result.
All too often we rely on ‘swap with your partner’ for peer assessment, however I found that pupils were
getting very little experience of other people’s work as they were limited to that of their immediate
neighbours. The idea of crowd sourcing was developed as a result of a need to both increase the amount
of other people’s work that pupils had contact with, and to help them know what to look for and do when
redrafting their own writing.
Crowd Sourcing
Pupils were tasked with writing their initial response to the stimulus or question independently, with a 10
minute time limit. They worked on paper, as the nature of the activity makes it impossible to crowd source
effectively in exercise books.
Once they had finished writing, they were told to screw up their paper into a ball and throw it to the front
of the room. This initially surprised, and indeed upset, a few students who felt that their work was being
devalued by being screwed up and ‘thrown away’, however once they realised what they were doing, they
soon cheered up again! After collecting a piece of work from the front at random, pupils had to read
through it and re-write it entirely to improve it, focusing on vocabulary, punctuation and sentence
structures.
After redrafting it, pupils then screwed the work up and threw it back to the front of the room, before
collecting another piece of work at random and repeating the process. After the second redraft, the work
was returned to its original writer who read through the two redrafts and used the other people’s ideas to
produce a final draft of their own.
Impact
This activity, if managed carefully, results in some excellent writing as pupils get ideas not just from the two
people who redrafted their work, but also from the redrafting process which they went through for two
other people. This works particularly well to help lower or middle ability pupils to develop their ideas when
there are a number of higher ability pupils in the class to provide quality examples. Crowd sourcing is a
popular activity across year groups, and has been used successfully with years 7 to 12 so far.
Its use is not isolated to English, as it could work for any longer answer question, for instance for exam
preparation in any written subject. Pupils enjoyed reading a range of work and their own end products
were greatly enhanced as a result of their experience.
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Deeper thinking
Role modelling
learning
Impact on
learning
Challenging
Engaging

As a teacher sometimes we can feel quite alone and sometimes fear our lessons
are not at the level we expect from ourselves, DR ICE is an acronym that can
prevent that loneliness and act as a great checklist to quell those anxious
feelings. If you get stressed before an observation and have those questions
racing through your brain such as: What do I teach? How do I teach it? Will it
be a success? What does a good/outstanding lesson look like? Then DR ICE is
for you.
If you can check off the following ingredients to your lesson you could well be
on to a winning recipe. Deeper thinking – do you deepen the learners thinking,
questioning techniques could be useful here. Role Modelling – do you role
model positive learning attitude towards the students and their progress. Impact
– does your lesson impact and immediately interest students. Challenge – are
the students challenged and pushed passed their perceived limits? Engagement
– do the pupils want to be there, are they inspired?

In Practise: I put to task this system in a classroom activity, I used a G&T Y 9 group who I am consciously aware I must
always push and always engage, DR ICE seemed to be the answer to all my concerns. I had a group of lessons planned to
deliver a range of ‘data’ based activities so I decided not to teach the pupils but to create a situation in which they would be
forced to find out the methods to complete the project successfully. I will highlight the successes achieved in the areas of DR
ICE within the project called ‘Who is the fastest speed walker in the class?’
The deeper thinking aspect started immediately posing the question to
the class ‘who is the fastest, Mo Farah or Usain Bolt? This created a
great debate which was to lead into the discussion of how we can
mathematically investigate this. The debate really deepened the
understanding of speed and it was decided that the question couldn’t
be answered unless it was modified to allow for different types and
explanations of speed. De Bono’s ‘thinking hats’ were also used to
evaluate the experiment, really challenging the process completed.

Example of just 2 lessons work!

#Q Matrix – this is a table of questioning phrases created
using blooms taxonomy to show increasingly deeper
levels of understanding, essentially a progressive
system to ask more challenging questions.

As I had used Mo Farah and Usain Bolt as the inspiration for completing the project it was then of course easy to role model
what I expected using the data that already exists to give a starting point for what I expected of the pupils. The pupils would
go onto record their own data and use that but I was able to use the data that existed at any point to model how or why
something would work without spoiling the investigation into the pupils own problem.
The initial question had a great impact on the class as they vigorously fighting their corner. This was a great fire to stoke as
the next stage was to introduce that they would be conducting a similar experiment themselves to find out who was the fastest
walker in the class. The pupils were very ready to find out the mathematical tools they would need to execute their win.
To challenge the pupils I gave them a strict deadline and a set of objectives they must achieve, this included a range of
different ICT and mathematical techniques such as; using formulae to work out individual speeds (from measuring and
timing),using statistics to compare data (this really challenged them as there was not just one way of looking at the data),
using spread sheets with formulae to produce results and using those results to create graphs. All that said the best and most
active way of challenging pupils was to use the ‘Q Matrix’ to question pupils. The Q Matrix is described above.
Engagement was instantaneous and consistent, the pupils felt they had complete ownership from the start and was keen to
complete the experiment and this followed onto the write up and mathematics afterwards.

By S Forrester
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Using Kagan Structures to increase student engagement and cooperation.
Kagan structures are simple, instructional strategies designed to increase student participation, engagement and
cooperation within the classroom. For example, a simple and well-known Kagan structure is a ‘Showdown’. Rather
than calling on one student at a time, the teacher has all students interacting at once by saying, “Turn to the people
on your table and do a Showdown.” During a Showdown, pupils work in groups where one teammate reads a
question aloud. Students work independently first of all to solve the problem, then show their answers when a
teammate calls, “Showdown!” After having discussed their answers, pupils are encouraged to either celebrate or
coach one another on how to reach a correct response.
I first learnt about these strategies during an in-house “marketplace” session whereby a senior member of staff
described their usefulness in promoting high interaction between groups- a key strategy in teaching a Modern
Foreign Language. However, many teachers, including myself, tend to adopt two main approaches to instruction.
1) The first of which is a traditional approach whereby the teacher relies on a Whole-Class Question-Answer
process. This can be commonplace practice in a majority of classrooms- the teacher asks a question of the
whole class, some students raise their hands to participate, and when asked, they respond to the teacher.
2) The second of these approaches relies heavily on group work. The teacher will provide groups of pupils
with a directive and they are asked to discuss it in their groups.
There are many reasons as to why the first traditional approach to teaching can often fail. Firstly, it takes a long time
for teachers to speak to one pupil, listen to their answer and then respond to their answer. Further, it tends to be
the same pupils who respond to questions all the time and there are many students who rarely participate, if at all.
So, we end up calling upon the pupils who least need the practice and ignoring those who need it most. In terms of
the second approach, there can often be power struggles. For example, in a group of 4, there may be 2 pupils who
are more confident and dominate the conversation, allowing certain students to hide, thinking that participation is
voluntary.
Kagan suggests that, we should try to adopt a third approach to teaching in the classroom- using Kagan structures.
On the surface it appears very much like the second ‘group-work’ approach, as pupils are sat in small groups and
asked to interact regularly with each other, but there is a critical difference; the interaction between groups of pupils
is highly structured. In the example of a ‘Rally Robin’, even the most reserved pupils have to become engaged as the
nature of the task requires them to. One pupil names an item, and then it is the turn of the shy and reserved pupil.
Even if they are hesitant, their partner(s) will wait patiently, giving support and encouragement. They are further
engaged as when it is not their turn, they have to listen to the items their partner(s) is / are naming. If we used
Kagan structures, all students are responding at once and it’s not just the high achievers anymore. Engagement goes
up, as does the joy for learning.

Using these structures in lessons.
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There are more than over 200 Kagan structures, all developed to ensure that pupils cooperate and that they each
make an independent contribution. The miracle of these structures is that in the same amount of time that the
teacher could call on and respond to a small handful of students, the teacher can have every student give several
answers and participation becomes compulsory and all pupils become intensely engaged, enhancing self-esteem. No
pupil can take a free ride allowing others in their group to do all the work.
Tried and tested;
•

Dip-A-Strip. Used to revise key questions in preparation for Speaking Exam. Questions in French were
written on strips and put in a bag and each group received a bag. Student 1 ‘dipped for a strip’ and read it
aloud to the group. These were all questions that all pupils in the group should have seen before. After
reading aloud, Student 1 passed the strip onto Student 2. Student 2 is the ‘Sage’ and gave Student 3 a stepby-step guide on how to solve the problem /answer the question. Student 3, as the scribe, wrote down the
Sage’s instructions / answer to the question. Student 4 then checked the answer for accuracy. If correct,
Student 4 offered praise or a team celebration, such as a high five or words of congratulations in foreign
language. If incorrect, Student 4 offered help / advice to reach the correct answer. Pupils then swapped
roles.

•

Mix-N-Match. During a KS3 class, students each received a card upon entrance to the classroom. Some
pupils had a number written in French and others had a mathematical sum. Students were asked to move
around the room repeatedly quizzing their partner on an unrelated topic as to what was on the cards. When
I shouted an agreed code word, pupils rushed to find the partner with the card that matched theirs. All
pupils felt a sense of achievement as they eventually will find their partner. Higher ability pupils had more
than one mathematical sum (as I had an odd number of pupils) so they had the more difficult task of finding
2 partners.

•

Simultaneous RoundTable. In teams / groups, pupils wrote a response to a French question (What do you
do with your mobile phone?) on their own piece of paper. Pupils then passed their papers in a clockwise
direction and each teammate added to each response. This could be adding a connective to link short
sentences together, other pupils added adverbs of frequency to make work more detailed. Others simply
added another reason as to why you could use your mobile phone.

•

Mix Pair Share. Similar to Mix-N-Match. The class ‘mixed’ whilst discussing a certain topic (what type of
holidays they prefer) until I called the word “pair”. Students then had to find a new partner and await a
question from me; they then had to discuss the teacher’s question.

•

Pairs Check. Successful when teaching grammar. Pupils listened to how to form the present tense in French.
They then divided themselves into pairs and were faced with 10 translations, where they had to translate a
present tense sentence from English into French. (e.g. I listen to music). One partner solved the problem
while the other coached. Pupils then switched roles which ensured that both pupils had to answer the
questions and try to explain how to answer them which reinforced their understanding and highlighted any
gaps in their knowledge.
The primary benefits of using Kagan strategies are increased social skills, improved thinking skills, improved
self-esteem and a reduction of the gap between high and low achievers. For a full range of all 200 Kagan
Strategies, visit http://www.kaganonline.com/free_articles/dr_spencer_kagan/ASK38.php.
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By A Hawkins

“The Apprentice” applied to G&T Attainment
The current cohort of GCSE PE pupils has the highest FFT 15 predictions of any GCSE PE cohort of
pupils ever. The challenge for teaching and learning was to ensure that higher order thinking and
application of knowledge was evident, and that personalisation and ownership of learning was firmly
placed on the pupils in the class.
Several approaches have been tried during the academic year, with results depending on various
learning styles in the group. The most successful strategy used has been to give pupils roles for
different tasks and ownership for their learning. This culminated in “The Apprentice” where each
group was responsible for showing the rest of the class how they researched, planned, taught
content and answered examination questions.

I tried to apply strategies used in practical PE in a classroom setting. Part of practical PE at Wood
Green Academy is that by year 11, we expect our pupils to have the tools and expertise to be able to
lead lessons, teach skills and organise tournaments. With this in mind, I arranged tasks where each
pupil had a specific role in their group depending on the specific skills that they needed to work on.
For example, a pupil who had difficulty applying acquired knowledge would be responsible for the
pitch to the rest of the class. They would have to describe why the information they have prepared
is beneficial and how they would answer sample examination questions. A pupil who was not strong
at researching information would be responsible for the teaching of content to the class.
Not only was the task enjoyable for the class, it added value to previous examination scores. All
pupils were able to achieve over half marks on extended prose questions, previously a poor area in
every unit test. It made the learning enjoyable, gave pupils ownership of their learning, improved
areas of weakness and most importantly, impacted on the results of the group in a positive way.
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‘Joined up thinking’
‘Delivering a lead lesson for writing intervention’
Rationale:
All classrooms have a range of students, from those who need extra
support, to students who perform beyond expectations and those who fit
somewhere in between. Within each of these groups, individuals possess
varying levels of ability in each writing skill studied as part of the KS3
curriculum for English. To meet the needs of diverse groups of pupils, teachers must differentiate in every
lesson. The rationale behind the ‘lead lesson’ is to provide a particular group of pupils with more specific
writing intervention based on data provided by subject teachers.
Identifying students:
KS3 Levels are recorded on a department spread sheet at the end of every term, along with a target
Assessment Focus (AF) for each pupil. It became evident, through the KS3 Manager’s analysis of this data, in
the autumn term of 2012, that there was a trend with AF6 (the use of punctuation) being an area for
development. The majority of students with this target AF were performing well at Level 5 and 6, but
punctuation was an area of weakness. As a result, these students became our target group for intervention.
Approximately 50 students were identified for support in a ‘lead lesson’; this enabled certain class teachers to
support the remaining students - a much smaller group - with their needs during this lesson.
Delivering a ‘lead lesson’ and collaborative teaching:
Large classes are often perceived as a major obstacle to guaranteeing quality education; however, by using a
range of collaborative teaching strategies, we were able to ensure that we could meet the needs of the
students identified and create an experience which enhanced students’ learning. Additionally, with two English
teaching specialists, an LSA and a student teacher, we had a shared responsibility for the students in the
classroom and were actually able to offer support that wouldn’t necessarily be possible or available in our dayto-day teaching. Strategies were utilised to create a purposeful learning environment that promoted progress
and cultivated a supportive atmosphere. These strategies were:
 One teaches whilst others observe:
One teacher gave instructions and took feedback from students whilst the
other teacher observed student responses and engagement in the learning
process. This observation helped to inform the supporting adults of the
intervention needs within the room so they could react accordingly.
 Team teaching:
At certain stages during the lesson, both classroom teachers taught alongside
each other to give support in explanations and feedback, thus ensuring
instructions were clarified in detail and learning was fully consolidated.
 Lead and support:
One teacher led the class, while the other teacher, student teacher and the LSA moved around the classroom to
elaborate on certain points made by the lead teacher. This role was alternated between the two classroom
teachers to provide variation for the students.
 Parallel teaching:
Students were divided into groups and allocated an adult to support them, take feedback and evaluate their
development. This meant that the progress of students at the end of the lesson was assessed more effectively.
The impact:
Assessment of data next term will determine the real impact of the ‘lead lesson’, however, student evaluations
were extremely positive and gave us an indication of the impact that the ‘lead lesson’ had on student
engagement. All students reviewed the session as one which was valuable to their learning.

By N Evitts
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A Gifted and Talented in Physical Education Project

Can Wood Green’s
Sporting Aptitude
Pupils BEAT ‘The
Cube’?

Wood Green Academy select 10% of their school population each year on ‘sporting aptitude’ , this consists of pupils
from year 6 being tested in a number of physical fitness attributes such as flexibility, co-ordination, speed and
power. Therefore we have a large base of gifted and talented ‘in sport’ pupils in every year group.
As Gifted and Talented Coordinator in PE I have put on various ‘projects’ for our sporting aptitude pupils, but ‘The
Cube’ seemed particularly successful and very well received by our pupils. My target group was year 7 and 8 G&T in
PE pupils.
Firstly I applied to Sky Sports to run a ‘Living for Sport’ project.
Sky Sports Living for Sport is a free secondary schools initiative
that uses sport stars and sport skills to:
•
•
•
•

Boost confidence
Change behaviors
Increase attainment
Improve life skills

We were designated an athlete mentor, to support our
project. This was Daniel Caines who is a former
Commonwealth, European and world 400m Champion.
ON THE DAY The sports hall was set up like ‘The Cube’ , with
space round the edge for a ‘crowd’ .The setup of the day’
mirrored what happens on the TV game show and all pupils
started with 9 lives and the option of a ‘Trial Run’ and a
‘Simplify’. The theme music was played and the atmosphere
electric- with pupils evidently wanting to ‘Beat the Cube’.
Pupils who did ‘Beat the Cube’ were awarded with certificates
in assembly. Daniel Caines showed Olympic videos and spoke
motivationally to the pupils about striving for excellence and
planning for success.
There were 9 Games all taken from the TV Show, for example.
Game 1 Colours the player has 20 seconds to deposit 20 orange balls into a box and 20
white balls into a box. This will test your Co-ordination. Simplify- You will get 30 seconds.
Game 2 Limbo While wearing a blindfold, the player must walk to a low pole, go under it,
and with no part of the body dislodging it , walk to the other side. This will test your
Whole Body Awareness Simplify- Raise pole by 50 cm.

Outcomes of the day were - enhanced attitudes to learning, extra involvement in
extracurricular activities, improved teacher pupil relationships, higher levels of
ambition and competition, and raised levels of attainment.
Katherine Crutchley
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