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Applying Blooms Taxonomy to the Choreographic Process
Wood Green Academy PE and Dance teacher Kimberley Paskin
In 1956 a committee of educators chaired by Benjamin Bloom founded the
taxonomy theory. Bloom’s taxonomy refers to a classification of the different
objectives that educators set for students (learning objectives). It divides educational
objectives into three "domains": Cognitive, Affective, and Psychomotor (sometimes
loosely described as knowing/head, feeling/heart and doing/hands). Within the
domains, learning at the higher levels is dependent on having attained prerequisite
knowledge and skills at lower levels. A goal of Bloom's Taxonomy is to motivate
educators to focus on all three domains, creating a more holistic form of education.
When using Bloom’s taxonomy in my own lessons, specifically when exploring
the choreographic process, the basic sequential model categorises the levels
of learning. For example in a recent lesson I used Pablo Picasso’s Guernica
painting as the stimulus for pupils to create movement. I gave the pupils
some basic information with regards to the image. They then had just a
few minutes to write down any key words they felt from looking at the
image, their gut response. These could be descriptive words,
questions, statements or quite simply listing the things that they
could see; all of which was gradually building upon their knowledge
and understanding of the image. Through discussion they then
had to distinguish how the narrative of the Guernica bombing
was being portrayed through Picasso’s abstract art work, how could they interpret
this? - Comprehension.
The feelings/thoughts/emotions/key words all drawn from the painting can now
transpire into movement. The image serves the purpose of generating initial
inspiration for movement and each pupil will interpret this in their own way. I then
taught the pupils six still body shapes all focusing on arm gestures (something that
was inspired by the image) - Application. When returning to the image pupils were
able to identify where the movement had been taken from and therefore determine
what quality the movement may need to have for performance (dynamics) Analysis.
Now the pupils can start to construct their own movement using choreographic
devices (something they already have a good understanding of). They needed to
consider their compositional approach dependent on if they are creating for a solo
or ensemble. The six shapes can now be used within their choreography as moments
of stillness or as a transition from one movement to the next. This is referred to as
motif development in dance - Synthesis.
Throughout the choreographic process pupils will select, choose and decision make;
all of which will be determined upon their own interpretation of the image. When
pupils perform their choreography to peers they will discuss the reasons for their
motifs. Peers may judge and question choices made, however as long as the pupil
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Displays: final piece of the puzzle or part of the jigsaw
making process?
For many years display boards have been heralded as a means to ‘liven up’ a working environment, whilst boosting the self esteem of learners who are given
the prestigious accolade of having their work made public. Definitions
of the noun ‘display’ are: a public exhibition or a visual representation
of information. Similarly, a definition of the verb ‘to display’ is: to present or hold to view. Such definitions recognise the final piece in the
learning puzzle. Thus, one began to wonder: in what ways might displays be used to recognise and celebrate the ‘jigsaw making process?’.
Understanding ourselves as learners in the classroom
An initial approach was to embed opportunities for students to hold discussions about the
progress they were making with their own learning. Experiences found that learners were
reluctant to vocalise their thoughts. Thus, it was decided that a series of confident statements would be displayed on the wall. The statements were: I am going to excel; I am feeling confident; I feel okay; I am not confident; help! Students were asked to write their
name on a post it note and place it on the confidence chart. Valuing their feelings about
learning evolved into a starter activity that facilitated time between class teacher and individuals who did not feel confident about their learning. Thus, it became a powerful meta-cognitive approach through which students were able to understand themselves as learners and transform their
own learning. Once students felt confident in understanding themselves as learners, a display was created that would recognise the learning journey young
people embark upon.
Identifying learning processes in the classroom
The use of interactive display boards in lessons has the potential to support change in the
way we teach. What has been instrumental in driving change is the use of a race track display to record progress. The race track was designed to have a starting point and a finishing
line which represents students’ GCSE
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Teachers and Learning Support Assistants:
An Effective Partnership.
The implementation of Learning Support Assistants (LSAs) in the classroom is pivotal in supporting the
social and academic progress of learners. Whilst LSAs need to keep regular contact with those for whom
provision has been made, LSAs can help every child in the classroom to learn and make accelerated
progress. Yet, far too often the relationship between LSAs and classroom teachers is hindered by a lack of
shared planning time and an unclear understanding of the role of LSAs in the classroom.

In order to provide pupils with the appropriate support and intervention to enable them to progress, I
found myself seeking a range of effective ways to utilise the help and expertise of LSAs. Research identified
three approaches to the use of LSAs in the classroom: the Hovercraft Model, the Superglue Model and the
Bridging Model. The Hovercraft Model, whereby LSAs hover in the room responding to classroom teachers
and pupils, lacks direction in supporting pupil progress and working towards specific learning outcomes. At
the opposite end of the spectrum, the Superglue Model involves LSAs focusing their support on an
individual pupil, for whom provision has been made, throughout the lesson. For some pupils, this can
hinder their independence and interaction with peers in the classroom. Subsequently, I feel that the
Bridging Model is most effective in facilitating pupil access to the curriculum. The strategies outlined below
were used with a Year 10 class when preparing them for Controlled Assessment and draw on the core
principles of the Bridging Model. The strategies include team teaching, the use of the Q-Matrix to create
prompt questions and simple approaches to recording and assessment to increase the dialogue between
support staff and myself.

Team Teaching:
Dividing a KS4 class into two groups, based on Fischer Family Trust (FFT) data, enabled pupils to develop
the skills needed for Controlled Assessment using different approaches to learning and with differentiated
resources. The LSA was provided with a copy of the
PowerPoint slides and generic resources that would be
used in the lesson, along with additional notes on
where their support would best be directed. I have
found this to be good practice in any lesson where LSA
support is provided. This approach overcomes the
challenge of time facing LSAs and teaching staff as it
does not require LSAs and teaching staff to meet for
discussion prior to the lesson.

The LSA was confident in using bubble-maps and differentiated questioning to analyse how language is
used in a text and to explore different interpretations of meaning, allowing more able pupils to develop the
skills needed to reach a higher band on the Controlled Assessment mark scheme.
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Starting to think creatively
In this article I want to introduce two ideas for starter activities which will encourage pupils
to think. Both activities encourage pupils to think, and hopefully come up with their own
ideas which can often be creative and interesting.
8Q
8 Q is a way of getting pupils to think about a new topic by engaging them with a picture or
video. At the start of the lesson show pupils a photo or video related to the topic for the
lesson. Pupils need to come up with 8 questions about the stimulus using the question
stems provided. The example below is the
starter to a lesson on reflection. Pupils
were given 3 minutes to come up with
their questions, they then shared them
with a partner and again in a group of 4.
The best questions from each group were
shared with the class. This activity can be
easily differentiated by ensuring using the
Q-Matrix to ensure pupils are asked to
provide a question with an appropriate
starting word. It could also be used in conjunction with De Bono’s thinking hats with pupils
thinking up particular their questions whilst wearing particular hats.
Quite often other pupils in the room may be able to provide answers to other pupils’
questions based on the stimulus picture or video. At the end of the lesson you could return
to the starting idea and see if any of the pupils come up with new questions.
Odd One Out
“Odd one out” is a very simple and effective way to
get pupils thinking about something. The most
basic form of the activity involves sharing a group of
pictures or words. Pupils need to find the odd one
out. There are two key parts to using this activity to
make pupils think: pupils need to back up their idea
with reasons, and there is always more than one
answer. The most basic form of the activity is
probably the one which will lead to the most creative
answers.
The idea can also be extended to include more objects
where there are links in “Columns and Rows”. This
approach means pupils have to think carefully about
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Prezi is cloud based piece of presentation software that opens up a new world between
whiteboards and slides. The zoomable canvas makes it fun to explore ideas, the movement
between ideas capturing the attention of pupils in the classroom.
The content used within your Prezi presentation may not be revolutionary but the way that prezi
can be used to looking at ideas individually and as a part of a bigger picture allows pupils to both
engage with the ideas and to put the ideas in
context of the whole topic area.
The software is primarily design as an online
tool but can be downloaded for an additional
cost to use offline. The good news is that as a
teacher there is a free version of the software
available and all you have to do is sign up
using your school email address.
Why use Prezi?
I say why not use Prezi. The software does not
take anything away from any presentation you
may have produced before It can only bring
positive improvements. How many times have
you been bored sitting in a presentation that uses
Powerpoint or other slide based software? Prezi
allows you to create a presentation using a blank
white canvas and include all your ideas whether at
the forefront of the presentation or hidden away
in layers. When you are presenting your ideas you
have the option to choose a path which will then navigate you in a specific order through the
different screens, frames and hidden layers. The software allows you to zoom in and out to
emphasise detail or uncover a different point or body of work that could be an image, idea and
even a video. The advantage is that the audience will be engaged because of the movement
around the screen. The pupils will also be able to see the whole story as well as the details
encouraging pupils to remember ideas or work presented.
The skills involved in using the software are catalogued in a range of interactive lessons from the
prezi website and also many step by step guides uploaded to YouTube. The old presentations in
different formats you have created can also be used and imported into the software and have a
little extra theatre added to them.
By Sam Forrester
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