WOOD GREEN ACADEMY

Teacher Feature:
Nicky Ruddock - Pointless Progress!
In this issue Nicky shares her findings on key factors linked to pupil progress. What does progress
look like and how can we raise attainment? Are some strategies more useful than others or
“pointless”.
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WHOLE SCHOOL TEACHING AND

LEARNING FOCUS
Kagan Cooperative Learning Structures
Kagan’s structures are simple step by step instructional
strategies designed to increase student engagement
and cooperation. There are over 200 structures each
designed to develop specific types of thinking and
intelligences, others to engage and develop specific
social skills.
Why do we need basic principles of cooperative
learning?
• The learning task promotes teamwork
and students experience themselves
as being on the same side
• Each student is held accountable
for their individual contribution
• Students participate equally
• Students are engaged immediately
Kagans Cooperative Learning structures ensure
that students will cooperate, that each will make an
independent contribution and that all will participate
equally. They are important because without them
students ‘can hide’ –they can take a free ride allowing
others to do the work. In a traditional classroom
participation is voluntary- in a Kagans classroom all
students become intensely engaged.
Assessment
Assessment of learning improves dramatically when
we use cooperative learning. Why? In the traditional
class, the teacher calls on volunteers, usually the high
achievers. So the teacher obtains a biased sample of the
class .A student may answer correctly but the teacher
does not find out most of the class would not have
known the answer had they verbalized their thinking. In
contrast during a cooperative learning structures lesson
all students are responding and the teacher can listen in.
The teacher hears the thinking of the low achieving and
middle achieving student not just the higher achievers.

What are the benefits for student’s?
• Increased academic achievement
• Improved social skills
• Improved social relations
• Improved thinking skills
• Reduced discipline problems
• Acquisition of leadership
and employability skills
• Improved self –esteem
• A liking for learning
• Reducing the gap between low and high
achievers – by bringing the low achievers up!
Try out some of the following structures!!!
Blind Sequencing (teambuilding, thinking)
Teams work to sequence cards in their proper order,
but there is a catch – each
student holds his or her own cards, and no one else
can see what is on them.
1. One student on a team will be the
dealer. He equally distributes cards among
team members face down making sure
no one can see what’s on the cards.
2. Students mark the back of their cards
with initials, a number, letter or geometric
shape to identify them as their cards.

3. In turn, each student describes his
or her cards as well as possible to
teammates in an attempt to make it easy
for the team to sequence the cards.
4. After all the cards have been described, the
team works together to put the cards in the
proper order. Students sequence their cards
face down on the table. No card is set on the
table unless all teammates agree. If the team
gets stuck, only the original card holder can
peek at the card and describe it to the team.
5. Once the team thinks they have properly
sequenced the cards, they flip over the
cars and check to see how they did. If the
sequence is correct, they celebrate with a
team cheer. If the sequence is incorrect, they
correct it and discuss what went wrong
and how they could do better next time.
Brainstorming (teambuilding, thinking)
Each student is given a special role and contributes to
the team’s “storm” of
Ideas
.
1. Teacher assigns roles
a. Speed sergeant – encourages speed
b. Sultan of silly – encourages silly ideas too
c. Synergy guru – encourages teammates to
build on other ideas too.
d. Sergeant support – encourages all ideas,
suspends judgement
e. One student will also serve as secretary
and record each idea on a slip of paper
(can be in addition to another role).
2. Teacher announces a topic which prompts
students to generate creative ideas. A prompt
should have no right or wrong answers; it should
be open-ended enough for students to come up
with loads of creative ideas. “Your team needs
to raise $100 for a trip to the museum. Think of
all the things you can do to raise the money.”
3. In teams, students generate ideas. Remind
them of their roles. The secretary is not to stack
or hold the slips of paper but to lay them out for
the team to see.
**Alternative: Thinkpad brainstorming – No
roles. Students generate items
on thinkpad slips, announcing them to teammates and
placing them in the
center of the table.
Carousel Feedback (communication skills,
information sharing)
Teams rotate from project to project to give feedback to
other teams.
1. Teams stand in front of their own projects.
2. Teams rotate clockwise to the next project.
3. For a specified time, teams discuss
their reactions to the other team’s
project – no writing at this time.

4. Person #1 records feedback
on feedback form.
5. Teacher calls time.
6. Teams rotate, observe, discuss, and
give feedback on next project. A
7. new recorder is selected each round.
8. Teams continue until each team rotates back
to its own project or until the teacher calls time.
9. Teams review the feedback they
received from the other teams.
Corners
Students move to different corners of the room,
depending on their point of view.
This activity may help them see that not everyone shares
the same point of view,
and it may stretch their own way of thinking.
1. The teacher announces “corners.” Then she
announces the choices for each corner of the
room. “If you were to be a doctor, which specific
profession would you choose: cardiologist,
psychiatrist, dermatologist, or pediatrician?”
2. Students are then given a small amount of
silent think time to make a choice. They will write
the name of their corner on a piece of paper
but should not discuss it with anyone else.
3. Teacher tells students to go to their
chosen corners. Once they are in their
corner, they must find a partner to talk
with – someone not on their regular team.
4. Pairs will then discuss the reason(s)
for their choice. Teacher will then select
a few students from each corner to
share what his or her partner shared.
Find My Rule (thinking, classbuilding)
A great strategy for encouraging logical thinking and
inductive/deductive
reasoning. This activity works well for introducing a new
unit, grouping students
randomly for cooperative learning, and for developing
problem-solving and
categorizing skills.
1. Teacher prepares identity cards,
related to an overall theme and to each
other by a “rule” (one per student).
2. Teacher announces that students will need
to form groups of a given size by circulating
throughout the room to locate students wh have
identity cards that are connected or related
to their own by some commonality or “rule.”
3. Teacher gives an example and
checks for understanding.
4.Teacher passes an envelope containing
all identity cards around the classroom.
5. Students take one card each and circulate
around the room to try and find others who
have identity cards that are related to theirs.
6. Once all members of the group have been
found, the group will find a place to sit together.
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7. Group members will articulate the rule that
connects all their identities and will try to guess
the theme to which all the groups are connected.
Find the Fiction (teambuilding, mastery, thinking)
Students pick out the fictitious statement from a set of
three statements.
1. Teammates write 3 statements:
two true, one false.
2. One student on each team stands, then
reads his or her statements to teammates.
3. Without consulting teammates, each
student writes down his or her own best
guess as to which statement is false.
4. Teammates discuss and reach
consensus on their “best guess.”
5. Teammates announce their guess.
6. The standing student announces
the false statement.
7. Students celebrate: If the team guessed
correctly, the standing student claps for
teammates. If the team was stumped
and didn’t guess correctly, teammates
clap for the standing student.
8. The next teammate stands to share.
The process is repeated from Step 2.
Formations (teambuilding)
This activity might be particularly appealing students with
bodily/kinesthetic
intelligence.
1. The teacher announces a “formation”
and the ground rules to all teams.
2. Each team puts their heads together
to discuss how they will form the
3.shape, letter, number, etc., making sure they
follow the ground rules, involve everyone in
their team, and use only their bodies to form
the shape. The team then creates the formation.
**Try with alphabet letters, nature shapes,
polygons, road signs, or household objects.
Inside-Outside Circle (classbuilding, mastery,
thinking, information sharing)
In concentric circles, students rotate to face new
partners and answer questions.
1. Students stand in two concentric
circles, facing a partner. The inside circle
faces out; the outside circle faces in.
2. Students use flash cards to ask questions
of their partner, or they may take turns
responding to a teacher question(s).
3. Partners switch roles: outside circle
students ask, listen, then praise or coach.
4. After each question or set of questions,
students in the outer or inner circle rotate
to the next partner. (Teacher may call

rotation numbers: “Rotate three ahead.”)
Jigsaw (interdependence, status, equalization)
This is a great way for students to feel like experts and
share information about
what they know!
1. Each student on the team becomes
an “expert” on one topic by working and
sharing with members from other teams
assigned the corresponding expert topic.
2. Upon returning to their teams, each one
in turn teaches the group about his/her
expert topic. Works well for acquisition and
presentation of new material and review.
Line-Ups (classbuilding)
Students discover that they each occupy a unique
position in the class, and the class can see at a glance
where everyone stands.
1. Teacher describes how students should
line up (e.g. alphabetically by first name,
by birth date, shortest to tallest)
2. Students must find out where they
stand relative to classmates.
3. Students may talk to a partner next to them
to share how they feel about their position in the
line-up. “How do you feel about your name?”
“What do you wish your name could be?”
4. The teacher may then call
for a different line-up.
Mix Freeze Group (classbuilding, mastery)
Students rush to form groups of a specific size, hoping
not to land in “Lost and
Found.”
1. Students mix around the room.
2. Teacher calls, “Freeze!”
3. Students freeze
4. Teacher asks a question to which the
answer is a number or corresponds to a
key with a number. (Examples: How many
planets are there in our solar system? What
direction is Washington from California?
Key: North=2, South=3, East=4, West=5)
5. Students group according to
the number and kneel down.
6. Students not in groups go to the Lost and
Found. Optional: Once students know the game,
students in Lost and Found may be the ones
to generate and ask the question. After they
ask the question, they rush to join a group.
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Numbered Heads Together (mastery, thinking)

Pairs Compare (teambuilding, mastery, thinking)

Teammates work together to ensure all members
understand; one is randomly
selected to be held accountable.

Pairs generate multiple responses to a question, then
compare their answers
with another pair, and then team up to create additional
solutions.

1. Students count off numbers in their groups.
2. Teacher poses a problem and gives wait time
(Example: “Everyone think about how rainbows
are formed. [Pause] Now make sure everyone in
your team knows how rainbows are formed.”)
3. Students lift up from their chairs to put
their heads together, discuss and teach.
4. Students sit down when everyone
knows the answer or has something
to share or when time is up.
5. Teacher calls a number. The student with
that number from each team answers question
individually, using:
a. Response cards
b. whiteboard response
c. manipulatives
d. slate share
One Stray (information sharing, mastery, thinking)
One teammate strays from his or her team to a new
team to share information or
projects.
1. Students are seated in their teams
and share information on a topic.
2. Student One stands up. The remaining three
teammates remain seated but raise their hands.
3. Teacher calls stray.
4. Student One strays to a team
which has their hands up.
5. Teams lower their hands when
a new member joins them.
6. Students work in their new teams to share
information tested or to solve problems.
Pairs Check (mastery, communication)
In pairs, student stake turns solving problems. After
every two problems, they
check answers and celebrate with another pair.
1. In teams, shoulder partners are
formed. Partner A in each pair does the
first problem, talking out loud. Partner B
watches and coaches. Partner B praises.
2. Trade roles: partner B does the next problem.
Partner A watches, coaches, and praises.
3. Pairs check with their eyeball
partners after every two problems.
4. Teammates coach and correct if needed.
5. The team celebrates after reaching
agreement on the two problems.

1. Teacher provides topic or question.
2. With their shoulder partners, students
RallyTable ideas or answers.
3. Teacher calls time.
4. Pairs pair up with another pair.
5. Partner A in Pair One shares; Partner A
in Pair Two adds the item to the list, or
if it is already listed, checks it off.
6. Partner B in Pair One shares; Partner B
in Pair Two adds or checks off the item.
7. Partner A in Pair Two shares; Partner A
in Pair One adds or checks off item.
8. Partner B in Pair Two shares; Partner B
in Pair One adds or checks off item.
9. Steps 5 through 8 are repeated
until all items are shared.
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CLASSROOM DISPLAYS:

EFFECTIVE
PRACTICE

Displays of work should showcase the personal best produced by pupils of
differing abilities.
Displays should illustrate the richness of the curriculum.
Displays should reflect the teaching and learning pedagogies practiced within
the school.
Tips for creating good displays
Here are some tips on developing a good classroom display:
• Establish a good background in a relatively muted colour
• Choose a long-lasting material for the background
(paper, card, material, wallpaper, hessian), but bear in mind
that displays need to be changed from time to time
• Distinguish between major displays that might be up for half a
term, and examples of work which might stay up for a fortnight
• Some displays, such as timetables, are essentially permanent
• It is vital to mount children’s work, as it looks
better and shows that it is valued
• Velcro attachments are more versatile and less damaging than sticky tape
• Use staple guns with care, and do not staple paintings
• Displays do not need to be two-dimensional: concertina
arrangements, or box-mounted displays add interest
• Table displays are as important as wall displays: math’s, ‘tinkering’
and book tables allow children to engage with what is on display
• Use fan, crescent or other shapes instead of grids, but maintain
horizontal lines (use a spirit level). This guarantees an orderly appearance
• If your display items vary in size, work inwards
from the border of your display area
• Less is often more
• Be Creative
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DR ICE
for Outstanding Lessons!!

Last year all Wood Green staff were engaged in a six week teaching and learning
programme focussed on improving lessons towards outstanding. DR ICE became the key
ingredient throughout.
So what is DR ICE and why is it important to embed this model at the heart of everything
we do in our day to day teaching?

D

Deepening Thinking - Think about strategies you can use to deepen pupil thinking?
Questioning techniques (Q Matrix, P4C Enquiry Based Learning, PBL Project Based
Learning, Using a range of Thinking Skills, Kagan’s Structures)

R

Role modelling learning – Think about using a range of VAK learning strategies to
meet the needs of all types of learners (Mind mapping, use of music /video/Collective
Memory/Audience and Purpose/drama/ICT /moviemaker/Thinking Hats and Maps/
Kagan’s Structures/Group work /Independent learning)

I

Impact on Progress – how will you assess this? What AfL strategies will you use?
Is there a success criterion you will share with pupils so that they know how to make
progress? (Circle Maps are really useful here for those mini plenaries). Encourage
pupils to use a different colour each time they add to their Circle Map. Remember
‘purple pens’ for self-assessment and target setting. Try using a DR ICE Exit ticket
for instant feedback on the learning experiences of pupils. Great for planning what
strategies worked well for your next lesson- but keep it simple WWW /EBI.

C

Challenge – are the activities you have planned challenging enough –will they stretch the thinking of
the more abled? Are activities differentiated to offer the right amount of challenge for those learners
who are less able?

E

Engagement - Are ALL pupil engaged in your lesson? What activity will you use to get pupils
motivated right from the start, what independent or collaborative learning strategies will you use to
sustain pupil engagement (bear in mind VAK) and don’t forget that all important plenary that will still
have the pupils focussed.
Kagan’s Cooperative Learning Structures are brilliant for ensuring all students from the lowest to the
most able are taking part in your lesson. Thinking about doing a class debate but worried that not
all will participate then use De Bono’s Six Thinking Hats; the National Strategy Thinking Skills Toolkit
is great for collaborative learning strategies and ensures an ‘all hands to the deck’ approach kind of
learning. Check it out!!
Aiming for Outstanding? Then remember aim to use DR ICE!! It’s a win ‘win’ situation!!

TOP 10 TIPS
TEACHING THE PERFECT LESSON

1
2
3
4
5
6
7
8
9
10

Be very specific about goals and success criteria – have high expectations

Rename ‘marking’ as ‘feedback‘ and make its purpose to help you know how pupils
are progressing

Have a regular exciting challenge or starter activity ready for every lesson

Create an atmosphere that nurtures the habits of the very best learners in your class
– resilience, curiosity and self-regulation

Use questions to promote thinking such as ‘What could you do next to help you
move on?’ ‘How could this be even better?’ and ‘Is there any way you would do
this differently next time?’

Never miss a chance to flag up literacy throughout the lesson

Use teaching assistants wherever possible – harness your most expensive resource
to make more progress

Use a variety of tests, quizzes, assessments and other progress checks and reward
effort and response to feedback.

Ensure the pupils are trained in peer assessment techniques against clear
assessment criteria
Create a forum for parents and pupils to feed back their opinions – and make sure
you respond to their concerns
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THINKING OR THUNKING?

A ‘Thunk’ is a question that has no right or wrong answer
but does make you think. It encourages students to be
open minded, think outside of the box and is a great starter
activity for generating discussion and what Lipman calls a
‘community of enquiry’.
Below are just some examples of questions Gilbert alludes
to –try them out and observe the responses of your pupils!!
• If you always got what you wished
for would you always be happy?
• Where does the sky begin and end?
• Is a person who has a face
transplant still the same person?
• What is heavier an inflated or a deflated balloon?
• If pigs or elephants ruled the world
what changes would we see?
• If I borrow a million pounds am I a millionaire?
• Could you pretend to love someone?
If you were good at it, would they ever
know you were just pretending?
• Could a fly cause an aeroplane to crash?
• Could you invent a time machine that moved
you forward in time at one minute per minute ?
• Can you have a friend you don’t like?
• Would you rather be a brave
fool or a clever coward?
• If I have a pig’s heart valve implanted
in my heart –am I part pig?
• Is the gap between the notes still music?
• Does lined paper weigh more than blank paper?
• Can you ever stop thinking?

“

A ‘THUNK’ IS A
QUESTION THAT
HAS NO RIGHT
OR WRONG
ANSWER BUT
DOES MAKE YOU
THINK.

“

The Little Book of Thunks by Ian Gilbert consists of 260
questions that literally (as the cover claims) make your
brain go ouch!!!
Thunks originally derived from the thinking skills
programme called Philosophy for Children or P4 C for
short. (Lipman)

–THAT IS THE QUESTION!!!

What are the Teaching and Learning benefits of using
‘thunks’, well it is evidenced for encouraging the
following :
• Thinking
• Listening
• Talking
• Hypothesising
• Debating
• Team work
• Decision making
• Evaluating
• Analysing
• Persuading
• Self-control
• Learning to laugh
• Learning to enjoy intellectual challenge
• Dealing with doubt and uncertainty
• Thinking quickly and under pressure
• Acceptance of the fact that other
people’s views are different to our own
• Learning that its ok not to
think like everyone else
• Learning to be confident in your own thoughts
• Realising that sometimes there are
no answers to life’s questions at all
• Having fun !!

Using project-based learning
in lessons
Project-based learning has the potential to teach key
skills and knowledge in a more engaging and realworld way.
Built on the principle that students learn better when
taught through real-world problem-solving, project-based
learning is a classroom model that emphasizes enquirybased, hands-on lessons that are student-directed.
Project-based learning, or PBL, somewhat abandons the
traditional curriculum in that students are not required to
learn specific facts on specific days. Rather, students are
presented with a project (often working in groups) and are
tasked with using their knowledge and lessons to solve
problems and complete that project.
There are indeed many benefits of project-based learning.
Project-based learning gives schools the ability to:
• Increase application and retention of information.
• Encourage critical-thinking skills.
• Foster communication and collaboration.
• Boost high-stakes test scores.
• Increase student motivation and engagement.
• Teach real-world problem-solving.
• Improve academic achievement.
• Positively affect students’
attitudes toward learning.
• Prepare learners for higher education.
• Integrate knowing and doing.
• Allow students to be mobile by offering
them opportunities to learn in places
besides the classroom or at home.
• Show students that learning can
take place anywhere, anytime.
• Help students to become lifelong learners
by requiring them to apply the knowledge they
have learned to everyday or real-life problems.
• Teach students that it is not enough
to know information, but rather being
able to use the information they have in
a meaningful and productive way.
• Create a learning atmosphere in which teachers
coach student thinking and guide student
review, allowing deeper levels of understanding.
• Engage students as participants
in a problem situation.

• Organise lectures around a given
holistic problem, enabling student learning
in relevant and connected ways
• Challenges of project-based learning
Some of the barriers to overcome when implementing
project-based learning include the following:
• Designing projects that both inspire and
instruct students on common core standards.
• Rethinking the old pedagogy of
separating subjects so that skills are
learned and honed holistically.
• Finding classroom time to enthusiastically
implement project-based learning amid test
preparation and common core standards goals.
• It requires more time on the part
of the student and may take away
study time from other subjects.
• It can sometimes be difficult for
teachers to implement who already
have a way of doing things.
• Being fair in assessment.
• Building suitable project-based
learning facilities in schools.
• It might be challenging to implement
project-based learning in some subjects – for
example, subjects such as mathematics
which is primarily skills-based at basic level.

Top tips for project-based learning
• Give students a realistic problem or
project. This achieves student buy-in and
gets them excited about their project. If
they can imagine encountering the problem
that you have presented, they will be more
interested in solving the problem.
• Make group work structured. Group students
in sets of three to four with diversified skill
levels so that each student has a defined role.
• Give multi-faceted assessments. Schedule
multiple opportunities for students to revise
their work and receive feedback through
benchmarks, peer-grading, etc, so that work
is monitored at several points throughout
the project. Create benchmarks that focus
on different aspects of the project so that
students’ different roles are all highlighted.  
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READING FOR PLEASURE

PUTS CHILDREN

AHEAD
IN THE CLASSROOM
Children who read for pleasure are likely to do
significantly better at school than their peers,
according to new research from the Institute of
Education (IOE).
The IOE study, which is believed to be the first
to examine the effect of reading for pleasure on
cognitive development over time, found that children
who read for pleasure made more progress in maths,
vocabulary and spelling between the ages of 10 and
16 than those who rarely read.
The research was conducted by Dr Alice Sullivan and
Matt Brown from the IOE. They looked at how often
the teenagers read during childhood and their test
results in maths, vocabulary and spelling at ages 5,
10 and 16.
The researchers discovered that those who read
books often at age 10 and more than once a week at
age 16 gained higher results in all three tests at age
16 than those who read less regularly.
Perhaps surprisingly, reading for pleasure was found
to be more important than their parents’ level of
education. The combined effect of reading books
often, going to the library regularly and reading
newspapers at 16 was four times greater than the
advantage children gained from having a parent with
a degree.

By Debbie Murphy
Dr Sullivan notes that reading for pleasure had
the strongest effect on children’s vocabulary
development, but the impact on spelling and
maths was still significant. “It may seem surprising
that reading for pleasure would help to improve
children’s maths scores,” she said. “But it is likely that
strong reading ability will enable children to absorb
and understand new information and affect their
attainment in all subjects.”
Dr Sullivan says this study underlines the importance
of encouraging children to read – even in the digital
age. “There are concerns that young people’s
reading for pleasure has declined. There could be
various reasons for this, including more time spent in
organised activities, more homework, and of course
more time spent online,” she said.
“However, new technologies, such as e-readers, can
offer easy access to books and newspapers and it
is important that government policies support and
encourage children’s reading, particularly in their
teenage years.”

I conducted a whole school survey on Progress and the various
teaching and learning strategies/ approaches that teachers utilise to
evidence Progress (as sometimes it is hard to tangibly demonstrate
and record).
I devised a Marketplace session with the aim of sharing best practice
(relating to Progress) through the game show vehicle of ‘Pointless’ on BBC 1.
The game show requires a right answer to the topic/ question but obvious
answers score highly and the aim of the game is to score as few points as
possible by giving correct but obscure answers. The most obscure answers
receive fewest points & answers that no one in the survey gave = 0 points/
‘Pointless’. E.g. Topic: Football club suffixes – ‘United’ and ‘City’ = high score
(obvious) but ‘Athletic’ = less points (less obvious/obscure).
This game show approach can be developed for use in any lesson and/
or any topic. It engages pupils and provokes deeper thinking via peer
discussion. The competitive element provides a motivational platform for
all pupils to actively contribute whether it is introducing a new topic or a
revision strategy…
I asked each department to complete a survey that mostly requires one
obvious answer and one obscure answer to each of the sub-topics:
1. What does progress look like? (Evidence)
2. Match the level descriptors to a subject area
3. Intervention strategies
4. Rate the most utilised to the least utilised
methods of differentiation
5. Rewards
6. Pupil-centred learning – Unscramble the anagrams
7. Raising attainment – whole school strategies
8. Learning styles
9. Sources of government funding for vulnerable/
disadvantaged groups (to access school/ curriculum.
10. Pupil perspective: What hinders your progress
in lessons? (What did they say?)
From ‘playing’ the game during the CPD sessions and collating all of the
answers from the survey, I was able to construct a Progress Toolkit. This
Toolkit was an ‘at a glance’ resource of definitions/ strategies and ideas all
relating to progress. Hopefully as a useable and useful tool, teachers will
be able to consult the Toolkit if they are looking for differentiation strategies/
intervention strategies/ new ideas to demonstrate learning etc…
The main purpose and possibly the most important function of this resource
was to share ideas so that we know how to evidence progress consistently
through delivering outstanding teaching and learning.
If you would like to take a look at this Progress Toolkit please go to the
following area: T drive, Teaching and Learning folder, NR Progress Toolkit.

By

NICOLE

RUDDOCK

MOMENT

“

A light Hearted
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Having entered my 19th year now here at Wood Green Academy along with other
colleagues (notably Mrs Buchanan), the old cliché of ‘feeling part of the furniture’
more than aptly describes how I often feel. The feeling of ‘getting on a bit’ was further
exacerbated when a colleague (who shall remain anonymous) bought me the following
gift ‘The Little Book of Wrinklies Wit and Wisdom’. Needless to say you can imagine the
delightful conversation that followed.
So I’ve decided to share just some of wrinklies wit and wisdom with you colleagues, who have
been here now for a while and like me are ‘getting on a bit’!!

“You know you’re getting old when you go on holiday
and always pack a sweater”
Denis Norden

“ Mick Jagger told me the wrinkles on his face were
laughter lines, but nothing is that funny”
George Melly

“You know you’re getting old when you’re dashing
around Marks and Spencer’s, spot a pair of Dr
Scholl’s sandals, stop and think ,hmm, they look
comfy”
Victoria Wood

“The easiest way to diminish the appearance of
wrinkles is to keep your glasses off when you look in
the mirror “
Joan Rivers

“Age is a question of mind over matter. If you don’t
mind, age don’t matter “
Satchel Paige
“You know you’re getting old when you feel like the
day after the night before and you haven’t even been
anywhere “
Milton Berl
“An uncle of mine, a retired headmaster, said that the
first time he felt old was when he was in a queue at
his local post office to collect his old age pension and
found himself behind a former pupil who was there for
the same purpose “
Paul Kelvin Smith
“One day ,aged 45,I just went into the kitchen to make
myself a cup of tea, and when I came out I found I
was 68”
Thora Hird
“I don’t feel old. In fact I don’t feel anything until noon.
Then it’s time for my nap “
Bob Hope
“Old is when your wife says, “Let’s go upstairs and
make love “and you answer “Honey, I can’t do both “
Bob Hope
“ After 40 a woman has to choose between losing her
figure or her face . My advice is to keep your face and
stay sitting down “
Barbara Cartland

“A Wonderful woman my grandmother-86 years
old and not a single grey hair on her head. She’s
completely bald “
Les Dawson
“ I knew I was going bald when it was taking longer
and longer to wash my face “
Harry Hill
“ I don’t eat health foods . At my age I need all the
preservatives I can get “
George Burns
“ You gotta stay in shape. My grandmother started
walking five miles a day when she was 60 .She’s 97
today and we don’t know where the hell she is “
Ellen DeGeneres
“ Whenever I get the urge to exercise , I lie down until
the feeling passes away”
Robert Hutchins
“ At age 20 ,we worry about what others think of us,
at 40 ,we don’t care what they think of us, at 60 we
discover they haven’t been thinking of us at all”
Bob Hope
Personally my pearl of wisdom would be. “Live
well, learn plenty, laugh often, and love much “. But
I’m sure the views of some of our most notorious
celebrities will bring a smile to your face. Enjoy!!
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